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Abstract
The male to female gender gap in higher education continues to average around 40% to
60%. This is a significant societal statistic that will continue to define generations to
come and influence the demographics of the workforce and social roles. This Conflict
Resolution study strove to find an answer to what are the societal influences impacting
male enrollment in a community college in southwest Florida and to explore the role of
conflict in prospective male students’ decision-making related to higher education. This
question was broken down into sub-areas involving gender roles and society. The study
was conducted using a grounded theory approach with an intensive interviewing style.
From a larger group of potential interviewees, 17 volunteer participants were selected.
The selected participants were enrolled at a southwest Florida community college. As
with a grounded theory study, initial coding was used to study fragments of data. This
was followed by the second phase of focused coding. During the focused coding phase,
the most significant and/or frequent codes were used to sift through and analyze large
amounts of data. Memo writing was used to help informally track and chart the important
records and data findings thus far in the research process. This study will help high
school and college administrators better understand how young males can be better
prepared to make a decision to go to college or how to skillfully identify another path to a
meaningful life after high school without the conflict of societal views.

vii
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Chapter 1
Statement of the Problem
Historically, colleges and universities were considered male institutions until at
least the 1850s when women’s colleges began to be established; and males continued to
be the predominant gender at colleges into the 1970s. However, in recent decades, this
trend has notably reversed, with significantly more women than men attending college
(Lopez and Gonzalez-Barrera 2014, p. 1). While the inclusion of women in higher
education was long overdue, even in the 1850s, the timeline does show that the overall
decline in male enrollment across the board in higher education is an alarming concern.
Harper and Harris (2010) offer the following statement which supports the need and
rationale of this study:
Those who ask, “What will a focus on college men mean for enduring efforts to
ensure the fair, respectful, and equitable treatment of women,” should be labeled
gender realists, not skeptics. Although our focus is on men, our greater plea is for
the closing of gendered outcomes gaps in postsecondary education. We simply
want to make clear that men have gender too. Thus, the ongoing quest for gender
equity should also be inclusive of them and responsive of their challenges (p. 5).
The current literature lacks the rigorous study of why men are, or are not,
enrolling in college from the lens of men’s issues as they relate to social views and men’s
perceptions of themselves. With college enrollment continuing to see an increased
difference in male versus female enrollment, this issue continues to need further
investigation (Lopez and Gonzalez-Barrera, 2014, p. 1). While the achievements of
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females are to be celebrated, as a society, we must continue to study and understand the
factors behind males not enrolling in college in similar percentages to the past.
As our society continues to grow to a more global interconnected world, men
need the skills and abilities to transition to the future. Skills taught in college such as
interpersonal communication, business development skills, ethics and social tolerance
and understanding of different cultures have become a necessity for the future. Those
with young sons, the researcher included, should be anticipating the world in which their
sons will need professional skills. Laying the foundation for a college education may
either prepare them directly for a career, or simply act as a developmental addition to a
trade or technical skill. How can this problem further be defined? As society continues
to develop into a world of interdependent global networks, all member groups of society
need to strive to be on equal grounds of understanding and development. While men
falling behind in higher education enrollment is not the only factor which needs to be
studied in the new societal framework, it is the focus of this research. Men do not need to
attend college to be successful in life, or to adapt to an ever-changing environment;
however, college does provide the foundation not only for future employment but also for
an understanding of different cultures, feelings, and thought processes. .
The impact on some men of not going to college may be reduced chances of
gainful employment, while others will miss out on the development of personal skills
which will help them in a new multi-cultural society. The impact on society will be a
major demographic not prepared with the tools to be successful, both in technical work
skills and the ability to communicate and work effectively with diverse populations.
While the participants of this study are those who are attending college, the data give us
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results which show the conflict barriers which they faced at a younger age, while in the
traditional college decision making years of approximately 17-19. Some participants
were recently, or still, in that age range, while others were in that age range as much as
40 years ago, providing a strong cross-section of data.
The goal of this study was to explore the conflict factors that may impact male
enrollment in community colleges within the southwest Florida region. Using data
collected through a grounded theory study, the study investigated how the following
factors contribute to the gender gap in community college: (a) identification as first time
in college, (b) relationship with father or other male role model(s), (c) perception of
higher education at the point of high school graduation, (d) perception of a male’s role in
his family, and (e) short-term versus long-term payoff of full-time employment. These
data points were included in the interview questions as findings to better understand the
research questions for this study. The gender gap that currently exists in undergraduate
community college enrollment within the United States has, on average, reached or
exceeded the ratio of 60:40 female to male (Lopez & Gonzalez-Barrera, 2014, p. 1). This
ratio shows that females are outpacing males in initial enrollment in post-secondary
education in today’s society, although women are still not paid and promoted equally
with men in the workplace. Specifically, the topic of males in college has not been
studied in depth when it comes to the deep emotional impact that societal views create in
the decision-making process to attend college. The purpose of this study was to explore
the factors of societal and gender conflicts that have contributed to this gap in higher
education enrollment.
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The study used a qualitative approach utilizing interview data from 17
undergraduate, first-time-in-college males enrolled at a public community college to
explore and theorize their journey through their higher education decision-making. The
exact demographics of the participants were not known until after the data were collected
and analyzed. The data were collected via the interview process and subsequently
analyzed using the coding data analysis methods associated with a grounded theory
study.
The study of the gender gap in post-secondary education is a research area in need
of expansion. It is important to study and understand the contributing factors given that
the gender gap of 60:40 female to male has become widespread at post-secondary
institutions. The existing research, which is presented in the literature review section,
does not sufficiently explain the true societal conflicts or circumstances in which gender
roles stemming from both contemporary and past societal norms have affected males’
decisions to enroll in college. The greatest justification for this study is the great societal
need to understand the trend of males falling behind females in post-secondary
enrollment. This study will add to the existing literature by analyzing the nexus of the
influences that affect men’s college enrolment decisions with that of conflict in their lives
caused by social interactions and personal experiences.
Definition and Perception of Conflict
Wilmot and Hocker (2007) define conflict as an expressed struggle between at
least two interdependent parties who perceive incompatible goals, scarce resources, and
interference from others in achieving their goals (p.9). As the researcher I define conflict
in a similar manner but with the recognition that the parties may not be individual people
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but can be a feeling, like lack of self-confidence. Conflict can also be defined as a group
of individuals like family or friends. In this study the struggle of conflict begins with the
individual male student. The second party to the conflict may be a group such as a family
as a whole or an individual such as a single family member or friend. However, the
second party may also be non-family member or close friend, or it can also be a financial
conflict such as a want or need of money. Schellenberg (1996) supports this as defining
conflict as:
Individual characteristics theories, which look at social conflict in terms of
natures or the individuals involved; social process theories, which look at conflict
as a process of social interaction between individuals or groups; and social
structural theories, which look at conflict as a product of the way society is
formed and organized (p. 15).
The preceding definitions of conflict shape this study. The conflict relationship
between men and external influences is evident in the data collection and analysis of the
study. The findings show that many conflict relationships shape men’s decision-making
on college, both positive and negative.
Research Questions
This study was structured to answer the following central research questions:
1. What societal factors seem to account for lower male enrollment in public
community colleges?
2. What are the conflict factors in the decision-making process of young men
when considering whether or not to enroll?
The central research questions were broken down into the following sub-questions:
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What traditional gender roles play a part in males’ decisions to enroll in
community college within the southwest Florida region?



What are the characteristics of these traditional gender roles and are they
viewed consistently by all of the participants in the research study?



If male community college students feel that societal gender views influenced
and introduced personal conflict into their higher education decision-making,
what role, if any, did economic factors play?
Outline of Dissertation

This dissertation is divided into five chapters. The first provides a statement of the
problem, research questions, and an outline of the dissertation. Chapter 2 includes a
review of the literature. Chapter 3 describes the research methods, including forms of
data collection and how the data was analyzed. Chapter 4 highlights the results and
analysis, while Chapter 5 presents the discussion, conclusion, and recommendations.
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Chapter 2: Review of the Literature
Current Gender Roles and Conflict
The subject of gender roles in society played a significant part in the research and
development of this study, expressly, how males view themselves when it pertains to
their roles in society and the part that conflict plays in defining such roles. The conflict of
where their place in gender society fits can impact directly how males decide to pursue
higher education, or whether they pursue it at all.
How are men being viewed in terms of current gender equity? The following
quote shows that scholars are noticing possible gaps occurring between the genders not
just in academia but in professional settings as well. Cheney (2013) stated that: “Though
huge strides have been made toward gender equity in past years, men seem to be missing
from the conversation. It amazes me to be at a professional development function where I
am the only man present, a colleague said” (p. 1). This piece of literature goes on to
describe how men actually can benefit from participating in or supporting gender equity.
Cheney went on to explain that some of the benefits of working towards gender equity
include “healthier and happier opposite sex relationships, raising children in an
environment of opportunity and equality, and the idea that their mothers, wives,
daughters, and nieces might be positively affected by their efforts” (p. 1). While this
article paints a positive picture of why men should be concerned with female equity (a
very valid and important concern), it does very little to describe how men are viewing
themselves in gender equity, focusing instead on how they are participating in female
gender equity. The missing piece of the literature is where men feel they are positioned
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within gender equity, and their honest assessments of those positions, not just
participating in them.
Meyerhoff (2011) stated that while many couples now work 8-hour jobs outside
the home, women, on average, spend an additional four hours at home doing “domestic”
work while men only spend 20 minutes after work doing the same type of domestic work.
If males see this type of data from research the assumption can be made that they simply
will view the disparity as the norm and continue in that manner of behavior. What
happens when we look at the perspective society has on males and the changing role of
males in society? “Over the past century, gender roles have blurred, leading to some
women developing more masculine qualities by necessity…and some men developing
stronger feminine qualities, like sensitivity and compassion” (“Are men being neutered,”
2012, para 3). The article goes on to state:
In 2010, there were 154,000 ‘house dads,’ a number that has been climbing
steadily since 2007, according to the Census Bureau. What began as a small trend
of choice, as wives outdistanced their husbands in earnings, has become one of
economic necessity in many families. (“Are men being neutered,” 2012, para. 5)
Literature such as this can also lead to supporting the problem of societal gender issues as
titles and points of views may add to the overall issues. Sterotypes of this manner
continue to perpeuaute the problem. This societal trend can be viewed as partially
affected by the economic downturn that began around 2007. The trend of “house dads,”
however, began moving in this direction prior to 2007, which indicates that other factors
also must be playing a part in the changing male role in society and family. A goal of the
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research questions was to determine if a role such as “house dad” influences the decision
to attend college.
Family Dynamics and Men’s Roles
While some children are living in families where fathers now are staying home
while mothers are in the workforce, many children have mothers in the workforce but
simply do not have fathers at home or in their lives at all. Does this absence in their lives
play a part in higher education decisions later in life? “About half of American children
will spend part of their childhood in a single-parent family, and most of these children
will be living without their father. Will they be worse off for their fathers’ absence?”
(DeBell, 2007, p. 427). DeBell’s (2007) research studies the educational well-being of
children living without their fathers; however, the research does not directly address
higher education. The piece further discussed the need for more scholarly review in this
area, as De Bell stated, “The father-present vs. father-absent comparison is standard in
public discourse, but rare in research” (p. 428). This study included the question of
whether fathers were present in the participant’s childhood and attempted to draw
conclusions with the findings. DeBell further remarked, “Though most research has not
measured father absence per se, there is no indirect evidence that children living without
fathers may be disadvantaged on a wide range of indicators of well-being, including
health, educational experiences, and academic performance” (p. 428).
This issue appears not to be unique to the United States; it also is found in other
developed countries. Have men been left behind in perpetual adolescence, some
researchers may ask? Rutherford (2012) wrote an article about this topic in relation to
gender conflict from the perspective of the United Kingdom. Rutherford stated, “Millions
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of skilled working-class jobs that once gave men status and purpose have gone. The male
solidarity that was the backbone of the labour movement has gone” (para. 11). In a
related piece, Pougnet, Serbin, Stack, Ledingham, and Schwartzman (2012) stated,
“Fathers’ absence is a pattern that shows generational continuity, most notably within
disadvantaged populations” (p. 540). How does social class and standing in the economy
impact the higher education decision-making of men? This was included in the current
research to study the effect of the male experience in childhood as it relates to fathers and
later to higher education decisions. Pougnet et al. (2012) also stated, “Fathers’ absence in
one generation’s childhood predicted fathers’ absence for their children more than 20
years later in a culturally unique North American population” (p. 552). This finding may
have direct results on higher education decisions given the similar timeframe of 18-20
years.
In relation to the decision to enroll in college, society may continue to produce
mixed messages on whether a male’s place is in the workforce, at home, or in school.
Evergreen (2013) stated, “Stay-at-home fathers have long born the heavy reputation of
being incompetent or incapable of being the primary caretaker within a household. Men,
it seems, are supposed to be the hunters - the breadwinners, the ones who go out in the
wild and bring food to the table” (para. 1). Not helping the cause for men’s perspectives
of themselves are the statistics that indicate that “more than 50% of people believe that
children are better off if a mother stays at home and is jobless. Inversely, only 8% will
say the same about fathers” (Evergreen, 2013, para. 4). The current study explored the
effects of these developments in our society on male enrollment in community college to
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determine if societal changes are driving a higher percentage of males not to enroll in
community college, at least right after high school graduation.
Women have reached, or already have surpassed, men in completion of many
academic degree areas. In a study by McGinley (2013) for Boston University Law
Review, she stated that “women today earn approximately sixty percent of undergraduate
and master’s degrees and nearly half of all professional degrees in law and medicine” (p.
796). In conjunction with the educational statistics, her research stated that both
American and international workplaces “are changing so rapidly that women will soon
occupy the most powerful positions” (McGinley, 2013, p. 796). Nonetheless, women’s
empowerment should not be misunderstood as a factor working to the detriment of men.
Women still are outpaced by men in terms of overall pay equality and gender equality in
promotions. Yeboah, Serbeh, and Bembir (2015) stated that, “though it is undisputed that
women have been underprivileged, the insipient emergence of ‘men in crisis’ in
development discourse may suggest that policies have not benefited all men either” (p.
36).
“Characteristics traditionally associated with women such as empathy and
consensus building are more valuable to business than the more competitive ‘masculine’
model or the brawny ‘masculine’ strength necessary for many blue-collar manufacturing
jobs” (McGinley, 2013, p. 796). Are men at fault for an “inability to ‘retool’ or to adjust
to the new economy?” (McGinley, 2013, p. 796). If so, what is the cause of this situation,
and would immediate enrollment in community college, rather than going into the
workforce after high school, help close this gap? The literature fails to explore fully the
idea that men, as a whole, are not adjusting to a “new economy,” if they are able to break
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away from traditional gender binaries that may define them. It is my hope that the
findings of this study provided evidence for whether this is a verifiable idea.
Brief Synopsis of Community Colleges in the United States
Community colleges in the United States serve an important purpose in today’s
higher education landscape. Students attend community colleges for various reasons,
which is unique to these institutions. Students at community colleges can be pursuing
technical certificates in areas like mechanics or CPR certification, completing a general
education degree with plans to transfer to a four year university, or simply looking to take
a few classes for personal enrichment. With this array of options, public community
colleges consist of a diverse student body that comes with challenges and opportunities
alike.
Community colleges in the United States have changed and developed over the
last half century. “In the early twentieth century, university leaders created the
community college as an institutional effort to expand access to higher education. The
first community colleges were junior colleges housed in high schools” (Topper &
Powers, 2013, p. 2). According to Johnston (2010), the term junior college was used
widely prior to 1950, and the term community college was popularized in 1950 by Jesse
R. Bouge, a former executive secretary of the American Association of Community
Colleges. “As the number of community colleges grew, they developed an identity that
was separate from their 4-year counterparts. Initially, most junior colleges viewed
themselves as ‘feeders’ for the four-year schools” (Johnston, 2010, p. 36).
When discussing and researching community colleges, it is important to
understand some of the facts and figures associated with today’s institutions. According
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to the 2016 American Association of Community College Fact Sheet, there was a total of
1,108 community colleges in the United States as of the fall of 2014, 982 of which were
public institutions. In terms of the student population, 62% were part-time, while 38%
were full-time. The average age of the students was 28, with a median age of 24. Thirtysix percent of these students were first generation college students. Finally, as is the
major focus of the current study, 57% were women and 43% were men (American
Association of Community College Fact Sheet, 2016). In addition, it helps to have an
understanding of the makeup of the administration of community colleges to try to
understand how these administrators may relate to students. According a survey of
community college administrators by Basham, Campbell, and Mendoza (2008), the
respondents were 56% female, 44% male, 51% of the Baby boomer generation, 25%
Generation X, 16% Millennials, and 8% Traditional (pre-1946) (p. 56).
Changes Facing Community Colleges
Higher education in the United States today faces numerous challenges and
opportunities for improvement. Some areas that are discussed regularly today include
shrinking budgets, mostly from cash-strapped state funding, the question of whether
higher education still is worth the price tag, and the continually rising costs of tuition. All
institutions, including community colleges, must review their offerings and costs to
ensure they are staying competitive in today’s education climate. Community colleges
may be in a unique position because they offer lower cost tuition as well as many degree
programs designed to shorten the length of time it takes to study and enter the workforce.
Basham et al. (2008) stated, “America’s community colleges today are at a crossroads.
Aging buildings, massive retirements, decreased funding and fluctuating enrollments
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have seemingly set the stage for the ‘change or die’ scenario” (p. 26). Basham et al.
(2008),went on to discuss how alternate sources of funding from areas such as
community and for-profit organizations, in support of new academic areas that would
parallel their missions, first were viewed as positive by the administration; however,
tensions soon rose as faculty began to question the roles of these organizations on their
campuses. Transferability into 4-year programs also was a concern with outside influence
on academic offerings. Along with declining male enrollment on community college
campuses, these concerns have become an area of interest for the institutions. Research in
these areas will assist in forming an understanding of why males are lagging behind
females in enrollment and possibly begin to reverse that trend by proposing new class and
degree offerings.
As with all higher education institutions, community colleges also are facing a
new possible funding measurement. Many state-funded community colleges may begin to
be assessed based on performance. In summary, this means that, as opposed to being
funded on the amount of enrollment, schools will be funded based on performance factors
such as graduation rates and retention. This may be especially challenging at open
enrollment community colleges. D’Amico, Friedel, Katsinas, and Thornton (2014) stated:
The rationale behind the implementation of performance measures in higher
education, including community colleges, is largely driven by two main reasons:
the desire to hold higher education accountable and a decline in state tax revenue
for higher education. The perception is that the quest for efficiency will lead to an
environment whereby institutions can achieve goals with less state funding. (p.
238)
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With this type of funding on the horizon, or already starting in some states such as
Florida, the need for institution officials to understand their student population, including
any gender disparities, becomes all the more important. If males are enrolling at lower
rates, there also will be a need to study how retention is working for or against them and
how that impacts performance factors for the colleges. While the point of this study was
not to study retention, it is important to understand performance-based funding whenever
specific demographic groups are being analyzed. Institutions will now be held directly
financially accountable for retention, graduation, and performance rates of all students. If
these institutions do not focus on the unique needs of students of all demographics, all
parties will be negatively affected. In order to combat continued smaller male
enrollment, it will be important for institutions to not ignore unique needs of this
population as well. Colleges will be quick to implement plans to improve programs and
processes which improve performance measures, especially when finances are at stake.
Understanding the possible roadblocks of male students will be vital to the master
planning of the institution.
Finally, what if men decide not to go to college at all? Is that an issue? As noted,
colleges did not always exist to serve the masses, or even the academic elite. According
to Malong (2012):
For a long time, American schools were not too academically choosy, instead
picking out the sons of gentlemen farmers, the new republic’s base of power. Top
schools stayed blue-blooded well into the 20th century. The gates finally flew
open almost 70 years ago, with the GI bill sending to college millions of men who
otherwise wouldn’t have dreamed of it, and millions of women and minorities
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eventually followed suit by the mid-1970’s. Since then, the pressures and rewards
surrounding college have only grown. (p. 74)
Can some males be successful without college? Examples come to mind as some
professional athletes or those with a built in talent for entrepreneurship. However, in
most cases, if one does not have a natural talent or the skills to be successful at a trade,
higher education is still the key to what would be considered as leading a financially
independent life. College also can act as the key to qualitative learning with social and
emotional well-being as a vital part of life. It is certainly acceptable to not attend college;
however, it is generally agreed upon that successful college attendance has a greater
positive influence than not. The concern is to target the factors to help males who decide
to not go to college and who do not have the previously mentioned natural talent or skills
to be successful without college be successful members of society. As a society, we need
to understand how to assist them and not let them fall through the gap that exists between
these two options.
Gender in Social Discourse
In the field of conflict resolution, the questions surrounding the gender gap in
college can be analyzed through the consideration of the impact of gender affairs in social
discourse. How does society view males in terms of educational and occupational goals
and how has this changed since 1970, when researchers tend to agree that the traditional
gender roles in society started to shift in the public’s view? Do we stop at educational and
occupational goals? What about obtaining a higher level of learning just for the ability to
better one’s intellect? I wanted to see if the data show that discourse in society is having
an impact on males’ goals for self-fulfillment and success, whether gauged by education,
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occupation and wealth, or personal fulfillment. Two additional questions should be
considered as well: (a) Do men feel that going straight to college, rather than directly to a
working-class job, feminizes them in societies’ view? (b) Do other factors such as race
and socioeconomic standing play a part in these potential views?
How has social discourse grown along with the changing gender roles in society
and what does that mean for the gender gap in college? As described by van Dijk (1997),
“Discourse analysis in general recognizes that discourse is always embedded in a
particular social context. For some scholars, this may mean studying a society’s mode of
social stratification in relation to the language practices of its members” (p. 66). Are
males experiencing social discourse and is it affecting their choices regarding enrollment
in college? While this is good general information concerning gender and social
discourse, there is still more that needs to be studied and understood about how changing
societal gender roles and views are affecting males’ college enrollment.
The topic of societal views of males can be broadened when we ask the question,
“Whose societal views of men, and why does it matter?” Van Dijk (1997) made the
statement, “In two US middle schools and one junior high school, it was examined how
teachers selection of romance novels for girls and adventures and mystery books for boys
encouraged ‘gendered’ reading practices among their students” (p. 71). This type of
gender “directing” from an authority figure such as a middle or junior high teacher
contributes to continued advocacy for gender stereotyping. It is my belief that
interactions like this, beginning at a young age, influence males for the remainder of their
lives and shape how they view themselves and where they fall into place in society.
These circumstances follow males as a result of a conflicting social discourse and cause
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still unknown effects on the future of the male population’s educational, occupational,
and self-fulfilling goals and outlooks.
Labor Specific Example of Social Change
The literature finds many different theories and examples of why there may be
gender gaps in higher education; however, it is important to find a specific example of a
study that presents hard data regarding a profession requiring a college education. Tanner
and Cockerill (1996) described the narrowing gender gap of the pharmacy profession,
which has been traditionally dominated by males. The study clearly shows statistics that
indicate that males in the pharmacy profession are getting older, while the females in the
profession are younger, per data from both the United States and Canada. Because
pharmacy is a field that requires a college degree, this is an important aspect to study in
terms of social change. The data presented by the authors is clear and informative, and it
presents examples of why this trend is happening: the older males are prepping for
retirement and the younger females are filling in the gap that is being created by this
phenomenon. This study does not present reasons as to why younger males are not filling
in the gap themselves. If lack of a college education is keeping them from the profession,
what are the factors that are contributing to this?
Males’ Perceptions of Themselves
The perceptions that males have of themselves might be derived from two
sources. First, they may be derived from their feelings of how society views males.
Alternatively, they may be formed from deeper personal roots stemming from family
circumstances and upbringing.
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Gender polarization operates in two related ways. First, it defines mutually
exclusive scripts for being male and female. Second, it defines any person or
behavior that deviates from these scripts as problematic - as unnatural or immoral
from a religious perspective or as biologically anomalous or psychologically
pathological from a scientific perspective. (Bem, 1993, pp. 80-81)
This description summarizes the root of the issue that the current research studied. The
review of literature begins to compare and contrast as to what exists in current research.
The topic of gender roles is discussed in letter to the editor of The Chronicle of Higher
Education titled “Where are the Male Community College Students? Where are the
Female Auto-Mechanics” (“Where Are the Male,” 2002). The central argument of this
article is that males may be more hurt, in the long run, without a degree in higher
education. The article describes how males may enter more blue-collar jobs right out of
high school and then, as they age, find that they can no longer function in this role and do
not have the education to help them gain employment in a less physical occupation.
Females, conversely, according to the letter realize that they may be stopped at the
clerical level of employment without a college education. While the theme of the article
is clear and the idea that females without a college education cannot get past a clerical
position is unfounded, the article could have provided more explanation of this topic.
However, this article supports the fact that traditional gender roles in society may be
keeping males from going to college because they feel that the blue-collar job, which
may be better paying at a young age, may be more appealing from the start when at least
four years of college is required before starting an entry level professional job. The goal
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of this research was to elaborate and find if there is concrete evidence of males with this
outlook on their educational or career goals and perspectives.
The effect of the media and popular culture on males’ outlooks on themselves is
also an arena that has been written about in the gender conflict context. Bennett (2011)
described that in his research he found males are falling behind females in success rates
in graduating with a college degree and becoming successfully employed in a sustaining
job. A surprising, and revealing, idea from this text were the statistics showing that males
between the ages of 18-34 spend more time playing video games than males between the
ages of 12-17. This type of belief raises some alarms to me as some in society seem to
make broad generalizations that college-age males are causing a detriment to themselves
by being lazy and playing video games. My goal, therefore, was to better understand the
actual factors that are contributing to males falling behind females in the path to
completing a college degree.
The concept of males feeling a need to “control their destiny” is a topic that is
broached in this area of study as well. Existing literature describes a stereotype in which
males tend to rebel against, or distrust, authoritative figures, including teachers and
professors. This is described as males feeling a sense of weakness if they rely on others to
make them a success. In relation to the current study, males may feel a sense of weakness
when relying on college to make them successful. Magolda (1992) wrote about focusing
on learning styles and patterns in college, with emphasis on a particular study involving
gender related issues. The most significant topic of the text was the outlook difference
between the sexes. The author described a pattern of male self-responsibility and a
distrust of authority; males feel the need to control their own destiny. However, more
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research would be needed in order to prove that this is a valid male outlook and,
furthermore, that the outlook is exclusive to, or strongly skewed in favor of, males. A
point was made that females in the study tended to embrace personal connections, build
relationships, and work through their academic careers with partnerships and trustbuilding. It appears that the author was targeting college professors with an interest in
gender differences in higher education for the purpose of realizing different behavioral
patterns of the sexes. The author emphasized different trends throughout the students’
four to five years in college and how they may adapt and change. The author did not
make any assumptions regarding sexual orientation in the results. This seems to support
the idea that the data was based solely on gender and not affected by sexual orientation
and demonstrates that perceived gender roles may be common amongst individuals who
identify of the same gender, male or female, but may have differing sexual orientations
such as gay or straight. There does not appear to be any discernible bias in the text or
obvious omissions of information. The data collection methods used were interviews of
four males and four females at periodic times, ranging from their freshman year to their
senior year in college, and the results were tabulated in a qualitative style.
Perception was studied through the lens of how males and females write in
college in the research by Deats and Lenker (1994). The authors explored the differences
in gender views among college students, especially from a female point of view. The
study allows the reader to draw value from the comparison of what is being written about
gender by female college students to what would be perceived by a male reader in
college. The authors were attempting to describe that females tended to use more terms in
academic gender writing, such as “affirmative action,” and similar terms that embrace

22
cohesiveness, such as “we” instead of “I.” The authors attempted to show that female
authors use these terms more than males, which might portray males as more
individualistic or unwilling to compromise or work in teams to solve a problem. This is a
perception that may hurt the male outlook or view from the outside as they may be
perceived as unwilling to collaborate for a greater cause if shown to just be concerned
with themselves and not caring about others. The authors emphasized these points but
also assumed that this individualistic view of males has a negative connotation.
Additionally, the authors insinuated that males are less social than women. The data
gathered seem valid from a raw collection standpoint because they were from surveys
and continued studies at a state university. However, the presentation of the results leads
to questions of bias in the collection of the data due to the authors’ style of portraying the
characteristics of individualism and independence with a negative connotation.
Lastly, on the subject of males and self-perceptions, literature has been written
regarding the changing demographics of college majors and the comparison of females
and males in those roles. England and Li (2006) described research that shows that
females have surpassed males in bachelor’s degree completion and are catching up in the
male dominated areas such as math and science. The main concept driving this article is
the data findings showing that, beginning in 1982, the number of females completing
bachelor’s degrees surpassed males, and, at the same time, the number of women moving
in to traditionally male dominated degrees, such as business and technology, started to
grow. The authors were attempting to make statistical sense out of the continued
dominance of female enrollment and degree completion in higher education in
comparison to that of males. The intended audience was students studying sociological
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issues and gender relation at the university level. The authors emphasized the enrollment
statistics of women entering the traditional male areas of science and math, but also
acknowledge that males still outpace females in this area, although to a lesser degree.
Since the data span from 1971 to 2002, an assumption also was made, by the authors, that
the population of college enrollees did not change much in the 31 years in terms of other
influential factors assumed to be sociological as well demographic factors such as gender
and race. This is a weakness in the authors’ data findings due to the large timeframe and
assuming that demographics had not changed within it. While it does not appear that
there was bias or slant in the research, I believe that attention should have been given to
the type of institutions that were studied (e.g., private, public, historically black colleges
and universities [HBCUs], etc.) and the relation of the genders and degrees that were
studied. This can be considered an obvious omission in the analysis. Although the
evidence supports the main concept of the authors that exact social and demographic
factors leading to gender gaps in college are still undefined.
In terms of perception, the act of “putting on a show” by males in order to try and
fulfill the role(s) in which they feel society has an expectation for them should be
considered. One such study is entitled “Putting My Man Face On” by Edwards and Jones
(2009). The study sampled 35 male participants at a large unnamed East Coast research
university. The study found that a majority of the men, regardless of their sexual
orientation, felt pressure to act in the roles of a man as defined by society. This pressure
was felt even if the participant did not feel they met that role. The study used a social
context from the External Expectations of What It Means To Be a Man scale as well as
three phases from Performing Masculinity According to External Expectations scale.
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These phases include (a) feeling a need to put on a mask, (b) wearing a mask, (c)
experiencing and recognizing consequences of wearing a mask, and (d) beginning to
transcend external expectations (Edwards & Jones, 2009, p. 124). This study provided a
strong outline and model for the current study. While the Edwards and Jones study
focused on four-year universitymen’s expectations of what it means to be a male in
society, my study focused on how those expectations impact male community college
enrollment and, like the Edwards and Jones study, what the expectations and
consequences of these decisions are.
Factors of Campus Life: Professors, Majors, Distractions?
The campus environment is a factor that also needs to be studied when
considering the challenges that may exist for males and college enrollment. Have
programs that were organized in the past to boost female enrollment actually, over time,
started to hamper male enrollment? Have policies or practices by administration and/or
professors inadvertently affected male enrollment? One article speaks about the
admissions process and gender affirmative action. Bailey’s (2009) main point revolved
around the fact that current college admissions and bachelor’s degree completion rates
are both around 60% female. The author posed attempting the question of why it would
be wrong for college admissions to ensure equal numbers of each gender through college
practices similar to the way affirmative action practices ensure proportionately equal
numbers of racial groups in a respective academic make-up. The argument against this
practice is based on the fear that colleges admitting less-qualified males as opposed to
more-qualified females may violate Title IX regulations barring sexual discrimination in
higher education. The author emphasized the idea that affirmative action for gender
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should be as allowable as is the practice of affirmative action for racial purposes. There
appears to be some bias favoring males in this scenario due to the author implying that
any appropriate actions should be taken in order to keep the gender admissions numbers
equitable, even if it means admitting less-qualified males. This stance could be construed
as the author possibly being against qualified females. However, it seems as if the author
was striving only to make the point that either affirmative action should exist in all cases
or in no cases at all. This is a flawed theory as affirmative action and Title IX are
intended to empower historically oppressed groups.
The idea of faculty as role models serves as a relevant research topic as well
Bettinger and Long (2005) explored this topic in their study of the influence of female
professors on their female students. The point was made that while females currently
outperform males in most measured academic instances, they still lag behind in the areas
of science, technology, engineering, and mathematics (STEM). The study suggested,
however, that female professors may help female students in persisting in these areas.
The authors were attempting to define the connection that females may have in the
academic area. The intended audience of the article seemed to be those interested in
gender, academic, and STEM-related studies and publications. Emphasis was put on a
comparison of female academics between humanities and STEM-related areas, and the
study and article seem to be based on an assumption that the audience would understand
what differences might exist between these two areas of academic study. There does not
seem to be bias or slant in the article. The data and evidence was derived from
quantitative research using proportions of courses in different subject areas compared to
the gender of the course professors. The question bears asking, if the STEM areas are one
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of the fastest growing areas of higher education, does a renewed focus on female
enrollment have a negative impact on male enrollment as administrators focus already
limited resources on one group over the other ? Despite the questions raised by this study,
including whether focus should be put back on males’ STEM enrollment, with females as
an underrepresented demographic in STEM, the focus should be on their enrollment.
Males and Community College Enrollment
Community college enrollment was a focus of my current dissertation study, and
the participants in the interviews for data collection were from a Florida public
community college. Harper and Harris (2010) stated, “In 2006, men represented 41.4
percent of students enrolled at two-year colleges and earned 38.4 percent of associate
degrees awarded” (p. 156). The authors asked an important question: “what prior gender
socialization experiences do men bring with them to college?” (Harper & Harris, 2010, p.
66). The research identified that the decision made by community college males to go to
college is influenced largely by the family structure, whether positive or negative; it
continued on to acknowledge the strong impact that male peer groups have on this
population. According to the authors, the male peer groups are tied mostly to school, and
their research showed that focusing on studying, homework, and academic research are
seen as feminine and thus do not conform to the desired or societally expected image of a
male.
Harper and Harris (2010) stated that because previous scholars have focused on
university males, not much is known regarding community college males and their
gender-related developments (p. 68). They drew the relationship between males’
involvement in extra-curricular activities and academic success. This involvement often
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is viewed as feminine, which inhibits many males from participating, thus possibly
creating a lower success rate academically. Male gender role conflict (MGRC) is
described as when males perceive certain actions to be feminine or gay. (Harper &
Harris, 2010, p. 73). However, the intense need for success in the form of degree
completion leading to lucrative careers is what fuels some males to enroll in higher
education. Instead of not pursuing higher education at all, some males may be
predisposed to stress and chemical abuse to calm their anxiety (Harper & Harris, 2010).
This phenomenon has a negative result on males attempting to understand their role in
society.
The Need for Shifting the Study
Current literature shows that until the mid-1990s, many scholars who studied
gender issues still were concentrating on the needs of women (Townsend, 2008). These
studies began to change after 2000, as the research began to focus on the impact that
higher female enrollment had on males in the classroom. Townsend (2008) stated that,
while universities are altering their admissions criteria to accept more men in order to
even out gender ratios, community colleges, as open enrollment institutions, do not have
that same luxury because of the lack of selective admissions. Interestingly enough,
research also has shown that among women, the gender gap in college is not affected as
much by race and income as it is for males (Harper and Harris, 2010, p. 385). This poses
the question of what other elements of income and race may be influencing male college
enrollment that are not affecting female college enrollment. Further studies need to be
completed in order to determine not only why females are more successful in community
college, but why males are not as successful. This study should not be confused with an
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idea that suggests that women’s empowerment and success has come at the expense of
males; this was not my point of view as a researcher. Duflo (2012) stated, “women are
currently worse-off than men, and this inequity between genders is repulsive in its own
right” (p. 106). With this study, I was encouraged by the successes of women, with much
ground yet to be made up, while simultaneously watching cautiously the status of men.
Male Success at the Community College Level: Racial Factors?
Much of the current research about higher education gender gaps focuses on male
to female issues; however, only some of the studies address possible racial factors. Does
the race of the male have an effect on their college enrollment and/or success in college?
Perrakis (2008) stated, “recent demographic studies, national education statistics, and
admissions data reveal that fewer male students of any race or ethnicity are enrolling in
college, a trend that is roughly three decades old” (p. 17). Across all races, AfricanAmerican men had the lowest ratio to African-American women when it comes to
college enrollment. The current study included race as a possible intersectional factor to
the college gender gap. The study of gender conflict in relation to racially diverse male
college enrollment seems to be a topic that is hinted at on the surface of research
findings, but is not readily explained or presented as a main cause of possible gender
conflict. Harper and Harris (2010) described four different racially diverse community
college students and their personal, professional, and educational experiences. The first
example was that of a working class Caucasian mechanic. This community college
student missed out on an athletic scholarship after a motorcycle accident ended his
athletic career. After high school he became a mechanic and made enough money for his
girlfriend to stay at home with their two children. Although initially deterred, he enrolled
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in a community college but questioned his actions because he had to cut his work hours,
which resulted in his girlfriend needing to start a part-time job. The second example
involved a struggling Asian male whose family had close family ties and valued
education highly. The student’s father wanted him to follow the family tradition and
complete a degree in accounting. However, the student’s passion was in writing. Not
wanting to disappoint his father, the student enrolled in an accounting program but began
to struggle academically because he did not find passion in what he was studying. The
third is the example of a Latino who made the decision in high school to finish his
diploma even though his group of popular friends called him a sissy or a girl for pursuing
his education. Upon his father being diagnosed with a terminal illness, he decided to
enroll at a community college so he could provide for his mother and two younger sisters.
At times, however, he questioned if that was a good alternative to starting a full-time job
straight out of high school. The fourth and final example is a closeted African American
gay achiever. This community college male was achieving high academic success and
was involved in almost every student club on campus, but he was incredibly conflicted
about his sexual orientation. His family was close and very religious, and he feared that if
they knew he was gay it would bring shame on both him and his family. Although he
seemed very successful on the surface, he became very depressed as his conflicts grew.
The authors described that while all four of these students are racially different they
shared the same conflict of masculinity in terms of college enrollment. These types of
examples are based on represented symbols. I believe these examples need to be
researched more in depth to understand the various conflicts that college males face every
day whether they already are enrolled in college or considering enrolling to pursue a
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degree or technical degree for the first time. I do believe, however, that the authors
successfully identified some of the main conflicts college males face today, a result
which this dissertation attempted to define as well.
The literature researched and presented attempts to identify a variety of factors
that may be affecting males and college enrollment. The research suggests that there are
many variables that are causing this trend in higher education. In summary, there are
several themes in what is a non-cohesive collection of research. One is that males are
attempting to define themselves within society’s perceived gender roles. This is a factor
this researcher feels needs to be framed in a new manner so as to not portray female
success as a cause of male struggles. An additional theme in the available research is the
changing factors and environments of community colleges and if the larger enrollment of
females and larger number of female professors and administrators has an impact on
males. Again, these findings provide only a simple attempt at an explanation of the
question and do not provide a deeper academic analysis. The findings of this literature
suggest that many external factors are occurring, none of which are fully interconnected
or provide a cohesive explanation of the causes of the gender gap in community college.
It was my hope that after conducting the interview process with current first-time college
students, that new data findings would emerge that will help to better define personal and
social conflicts male college students have to navigate. What was found, as a result of
the study, is that men are facing gender stereotypimg when making major life decisions,
including attending college. In many instances, men do not even realize that this
stereotyping is occurring.
This study was structured to answer the following central research questions:
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1. What societal factors seem to account for lower male enrollment in public
community colleges?
2. What are theconflict factors in the decision-making process?
The central research questions were broken down into the following subquestions:


What traditional gender roles play a part in males’ decisions to enroll in
community college within the southwest Florida region?



What are the characteristics of these traditional gender roles and are they
viewed consistently by all of the participants in the research study?



If male community college students feel that societal gender views influenced
and introduced personal conflict into their higher education decision making,
what role, if any, did economic factors play?

Chapter Three outlines the methodology used in this study. It also discusses
ethics and expected contributions of the study. Chapter Three is followed by data
analysis.
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Chapter 3: Research Methods
Introduction
Based on the rationale for the study, the research questions that drove this study
revolved around gender roles in society and how they may affect a male high school
graduate’s decision to enroll in college. The study also considered what current day
societal views of males impact the decision to enter college. The review of the literature
indicates that while some studies of the college gender gap exist, more in-depth research
is needed to understand how conflicts in societal gender roles contribute to the creation of
this gap. Specifically, theories such as gender polarization and patriarchy are subjects that
are not readily evident in many of the studies already completed in this area of research,
but are relevant in the body of work in the research.
Various studies involving higher education topics have been completed using
grounded theory methods. Martinez Dolan, Young, Cesario, and Symes (2015) completed
a grounded theory study that “…explored practices used by Hispanic nursing students to
promote their academic success during the first semester of a baccalaureate program.
Fifteen Hispanic nursing students participated in focus groups and individual interviews”
(p. 140). The authors used open-ended questions aligned very closely with those I used
for this study to analyze the participants’ feelings from the stage of arrival in their
academic program through the point of passing, or not passing, their nursing certification
exams. Examples of questions asked in the Martinez et al. study were: “What
factors/people supported your admission into nursing school?” and “What does success
mean to you in terms of academics?” (p. 149). The authors found that “finances, family
dynamics, dealing with potential failure, and time management were significant
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concerns” (Martinez Dolan et al., 2015 p. 140). As the researcher, I was eager to see if
similar areas of concern were found in this grounded theory study.
An additional higher education research study using grounded theory was
conducted by Kennedy, Terrell, and Lohle (2015), who analyzed the persistence of
students in a limited-residency doctoral program. “The goal of this study was to develop
a theory to help understand and explain attrition from a limited-residency doctoral
program, specifically, the reasons for attrition by students who had finished coursework
and left the program while working on their final dissertation.” (Kennedy et al., 2015, p.
216). In their study the researchers conducted phone interviews to collect their data from
17 participants using an unstructured method but focusing on a central research question.
Data analysis was completed using axial codes identified as inadequate dissertation
support, participants’ reflections concerning doctoral study, and, lastly, participants’
direct reasons for leaving the program. The study further developed the first axial code
(inadequate support) as it was selected by 16 of 17 participants as their primary reason
for leaving their doctoral program.
Although both of the previously mentioned studies did not use first-time college
students or a gender-based approach, they both were successful studies researching the
feelings of college students at various stages of their academic cycle. The number of
participants in both of these grounded theory studies also supports my use of at least 15
interviewees.
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Position of the Literature Review
The position of the literature review in a grounded theory study is a topic of
debate in regards to whether this step should be taken prior to data collection as to not
create bias or preconceptions about the research. However, Charmaz (2014) states
“Delaying the review encourages you to articulate your ideas. That’s fine in principle. In
practice, it can result in rehashing old empirical problems and dismissing the literature”
(p. 306). Following the principles and outline for a grounded theory study provided by
Charmaz (2014) the literature review was completed prior to data collection due to the
researcher’s familiarity and professional experience within the subject matter. The
researcher’s biases were considered early in the process and departmentalized as to not
affect the data collection or findings of the study. The review of the literature acted as a
resource to create empirical data and findings independent of the reviewed literature.
Charmaz (2014) supports this stance by stating “Now grounded theorists increasingly
recognize that a lack of familiarity with relevant literatures in unlikely and untenable.
Researchers typically hold perspectives and possess knowledge in their fields before they
decide on a research topic” (p. 306).
Rationale for a Qualitative Grounded Theory Study
According to Charmaz (2014), “grounded theory methods consist of systematic,
yet flexible guidelines for collecting and analyzing qualitative data to construct theories
‘grounded’ in the data themselves” (p. 1). Charmaz discussed how the theorist invokes
iterative strategies of going back and forth between data and analysis using comparative
methods to keep interaction and involvement with the data and emerging analysis.
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Charmaz (2014) compiled a visual representation of the grounded theory process,
represented by the following steps:
1. Research Question
2. Recruitment and Sampling of Participants
3. Data Collection
4. Initial Coding
5. Focused Coding and Categorizing
6. Theory Building
7. Writing Up/Dissemination (p. 18)
Grounded theory is a strong fit for this study because the previous research is
scattered on this topic. The flexibility brought to the data collection and analysis process
by this format is well supported by grounded theory. The ever-evolving process of data
collection and analysis allows each participant to voice his feelings and thoughts in what
may be viewed as a less structured and more relaxed environment. It was my hope that
this would allow for the collection of valuable data true to the participants’ feelings and
experiences.
In further support of grounded theory, it is important to consider the non-linear
nature of a study of this kind. Charmaz (2014) described that a flash of insight or
instantaneous realization of analytic connections may happen at any time during the
research process and grounded theorists can stop and write whatever ideas occur to them.
As a researcher, I feel that this was an important option needed as a part of my study.
Reserving the ability to catch details and important statements, which may have a
significant impact on the study at any step of the process, was vital to my preferred

36
methods. Charmaz also described grounded theory methods as a craft that researchers
study. I welcomed the ability to shift focus to another area of the research when the flow
of the study called for it. The ability then to bring these ideas back together for common,
or uncommon, themes is an aspect I found attractive in grounded theory as portrayed by
Charmaz.
The theories presented in this study are “grounded” in the data. Charmaz (2014)
states “Grounded theory begins with inductive data, invokes iterative strategies of going
back and forth between data and analysis, uses comparative methods, and keeps you
interacting and involved with your data and emerging analysis” (pg. 1). Grounded
theory, with a constant comparison analysis and memoing, provided a strong fit for this
study by comparing existing data and literature with the new and emerging findings of
the 17 participants. The existing literature does not address the specifics of this topic and
needs additional findings in support of the broader body of knowledge. During the data
analysis portion of this study, the researcher’s epistemology created theories derived from
the constant comparison of the data and existing theories. As with an epistemological
approach, the researcher viewed the participants’ responses as rooted in prior experiences
which formed their current views and outlooks on college enrollment and the factors
which led them to this step in their lives.
After nearly 15 years of working with college students, I have come to understand
that the increased pressures of classes, home and family life, work, and other general
responsibilities of everyday life can cause students to be scattered in their thoughts and
actions. Due to the potential of participants giving up more of their already limited free
time for these interviews, the flexibility of the grounded theory method allows the
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researcher to stop at any given time to record and reflect on what may be an important
addition to the study and was an important asset during the research.
This study was conducted using a grounded theory approach. Interview sessions
were held with 17 college males, who all were first-time college students. According to
Creswell (1998), “The centerpiece of grounded theory study research is the development
or generation of a theory closely related to the context of the phenomenon being studied”
(p. 56). The goal of this type of study is to form categories, which Creswell defined as
“unit[s] of information composed of events, happenings, and instances,” until the
categories are saturated (p. 148). The participants were chosen in a theoretical sampling,
and met the aforementioned criteria of being males who are enrolled as first-time college
students at a southwest Florida public community college. There were no age restrictions.
A request was emailed out to a larger group of potential participants, and a group of 17
were randomly selected from the larger group. Simple random sampling was used to
choose the minimum 15 participants. A random number generator was used to ensure that
at least 15 random participants were chosen out of the larger population of those who
responded to the request for participants.
This study used the method of intensive interviewing. Charmaz (2014) described
intensive interviewing as:
typically meaning a gently-guided, one-sided conversation that explores research
participants’ perspective on their personal experience with the research topic. The
topic may be broad and fluid such as the life histories of people who grew up
during the Cold War era, or much narrower and more focused such as local
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elementary school teachers’ views of learning assessment policies and practices.
(p. 56)
Charmaz (2014) went on to list the key characteristics of intensive interviewing as:


selection of research participants who have first-hand experience that fits the
research topic;



in-depth exploration of participants’ experience and situations;



reliance on open-ended questions;



objective of obtaining detailed responses;



emphasis on understanding the research participant’s perspective, meanings,
and experience;



practice of following up on unanticipated areas of inquiry, hints, and implicit
views and accounts of actions. (p. 88)

Table 1 outlines the steps followed in this grounded theory study.
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Table 1
Steps in the Grounded Theory Study
Process Step

Action Step

Paradigm

Grounded Theory Study

Methodology

Local College Permission to Conduct Study
IRB
Academic department approves plan to contact students
Recruit Participants
Obtain Participants Informed Consent (Appendix B)
Agree on Date and Time for Interview

Data Collection Method

Interview
Open-Ended, Semi-Structured Recorded Interview with
Individual Participants
Audio Transcribed

Strategies for Data
Analysis and Data
Validation

Transcript Immersion through Reading and Re-Reading
Identification of Initial Codes
Identification of Focused Codes
Synthesis and Theoretical Model Development

Outcomes

Development of Substantive Theory and Useable Practical
Applications
Interviews and Process

As per NSU department guidelines, the interviewer received Institutional Review
Board (IRB) approval to conduct the study. The academic department at the host college
reached out, via email, to students enrolled in the SLS Cornerstone class, which is a
college experience developmental course for first-time in college students, asking for
volunteers for this study. As parties emailed the researcher indicating interest in
participation, the researcher sent each person the informed consent form for full
disclosure of the study before the possible participant made a final decision to schedule
an interview. If the individual was interested, the researcher scheduled the interview at a
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time convenient for the participant and asked the participant to return the signed informed
consent form at the time of the interview. No interview began without the signed
informed consent form. At the interview, participants were given the chance to ask any
questions they may have had prior to the start of the interview. Before the start of the
interview, participants again were reminded that the interview would be audio recorded
but that no identifying material would be discussed that could jeopardize their anonymity.
Interviews then began, which ranged approximately 20 to 60 minutes. The shortest
interview lasted 20 minutes due to the participant, although willing to be interviewed,
having a class starting shortly after and unable to reschedule. All consent forms and audio
recordings are stored in a locked file cabinet to which only the researcher has access. All
of the data will be destroyed 36 months after the completion of the study, per IRB
regulations. All data were coded by the researcher. All interviews were completed with
no prior knowledge of, or bias towards, the participants.
Charmaz (2014) stated:
An intensive interview may be conversational, but it follows a different etiquette.
A researcher expresses interest and wants to know more. What might be rude to
ask or be glossed over in friendly agreement in ordinary conversation - even with
intimates - becomes grist for exploration if and when the research participant
consents. (p. 68)
Consent was determined, in addition to the signed consent form, by interpreting the
participant’s demeanor, body language, and facial expressions to ensure that they were
comfortable and willing to continue the current conversation. If it had been determined
that a participant was no longer comfortable continuing in the study, or if the participant
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stated this outright, the conversation would have been stopped immediately, and the
participant would have been free to leave the study. All participants were willing
throughout the interview and no one showed signs of being uncomfortable or indicated
that they no longer wished to participate.
Data Collection
The study took place at a public community college in southwest Florida which
serves the five county area of Charlotte, Collier, Glades, Hendry, and Lee counties. In
the 2015-16 academic year, the college had an enrollment of 21,271 with offerings of 20
associate degrees, 20 bachelor’s degrees, and 16 certificate programs. The college was
established in 1962, and in 2015-16 had a demographic breakdown of 50.5% White,
28.5% Hispanic/Latino, 11.1% African-American, and 4.4% other. In 2015-16, 61.1% of
the students were female while 38.9% were male. The researcher conducted 17 recorded
in-person interviews. 16 interviews took place in a private office located in the library,
while one interview took place in an unused classroom located on a satellite location of
the main campus. No one was present or able to hear the interview other than the
researcher and the participant. In keeping with confidentiality, names were not used in
the interview and interviews were coded with numbers 1-17. Prior to any analysis,
interview data and observations were entered into a spread sheet, which is password
protected.
Interviews were fairly unstructured and began with an initial question of: What degree or
certificate program are you working on currently at the college? Probing questions
followed, such as:
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Can you describe to me the factors which influenced you to enroll in college?



In your own words, please describe what you feel you will gain from
completing your college degree/certificate.



How would you describe your personal societal views on family
breadwinners?



How would you describe your relationship, if any, with your father?



How would you describe your family’s income growing up?



Did you experience any conflicting feelings in your decisions to attend
college?

Appendix C contains sample interview questions.
Some individual interviews led to other varied questions depending on answers
from the listed questions in order to gather as much data as possible from the participant.
Data was transcribed by a transcription specialist. In order for data to be as valid as
possible, grammar mistakes along with any dialect-specific verbiage were included in the
transcriptions.
Data Analysis
Charmaz (2014) described the analysis of grounded theory data in two phases,
which the researcher followed for the analysis of data in the current study: initial coding
and focused coding. In the first phase, known as initial coding, the researcher studies
“fragments of data – words, lines, segments, and incidents – closely for their analytic
import” (Charmaz, 2014, p. 68). While analyzing the data during initial coding, the
following questions posed by Charmaz were asked to guide the analysis:


What is this data a study of?
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What does the data suggest? Pronounce? Leave unsaid?



From whose point of view? (p. 116)

The second phase described by Charmaz is focused coding. Focused coding is comprised
of using the most significant and/or frequent earlier codes to sift through and analyze
large amounts of data. Memo writing occurs through the entire process and helps to
informally track and chart the important records and data findings thus far in the research
process (Charmaz, 2014, p. 164).
For this specific research and coding, the researcher studied the answers and
open-ended conversations during the interview process to analyze reasons behind the
timing of, or delay in, the community college enrollment of males. The researcher
attempted to decipher whether gender perspectives, which would be made evident by the
participants’ responses, played a role in making the decision and whether the students felt
pressure to make decisions based on how they felt society portrayed them.
Ethics
My interest in this subject stems from being both a male who has completed both
an undergraduate and graduate degree and one who works in admissions and enrollment
management in higher education. I have witnessed the growing gap of male to female
college enrollment for over 10 years and have questioned why males in today’s society
are not on the same pathway as their female counterparts. It was my hope that the data
and subsequent findings will help to inform future researchers on the causes of the gender
gap in college.
The study was carried out in an ethical manner. Participation was strictly on a
volunteer basis, and all personal identifying items such as last name and address were not
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collected. I do acknowledge, however, the fact that males may feel singled out with the
interview request and included the disclaimer that the findings, while of course
confidential, will be used to help foster further male development and success in higher
education. Participants were not compensated in any manner. My specific professional
role at the college is Dean of Students. I do not act in a supervisory role or provide grades
to any student participating in the interviews. It was hoped that conducting the interviews
in the college setting, in an academic environment, would result in willing participants
who wish to help further scholarly research. Informed consent was obtained prior to
conducting interviews. As a higher education administrator, I will use any data findings
only in a generic manner when it comes to my career and professional role. The interview
methods and interactions with participants were in compliance with IRB requirements.
The informed consent form specifically stated that the interview was voluntary, that
participants could terminate the interview at any time, and that termination did not affect
their standing at the college or incur any penalties.
Expected Contributions of the Research
The results of my research will add specific data and findings to the existing
literature regarding the gender gap in college. Studies have been conducted that present
research on the topic including Edwards and Jones, 2009, Harper and Harris, 2010, and
Martinez Dolan, et al., 2015; however, nothing that I have found to date specifically
draws on the idea that a gap in college enrollment exists due to deep personal factors
resulting from societal outlooks and the perceptions males have on higher education and
themselves. It was found that men are facing issues of gender stereotyping when making
major life decisions, including attending college. In many instances men do not even

45
realize that this stereotyping is occurring. As a qualitative researcher, I found that the
foundation of the study shifted as a direct result of the data collected and analyzed from
the participants.
This dissertation was completed as part of the Department of Conflict Resolution
Studies (DCRS). Throughout my time in the program and department, it has become very
clear that this type of study falls within the parameters of this academic area. Specifically,
this study contributes to the area of conflict analysis and resolution by attempting to
describe the impact of the outlook of today’s society on male community college
enrollment. The area of gender and conflict is one of many subject matters in the
discipline and supports the ever-evolving topic of gender identification and gender roles.
The hope is that this study will become a scholarly contribution to the gender and conflict
curriculum and perhaps be used as part of the curriculum in the NSU DCRS program.
The results should help inform future students to the many potential life-altering, and
possibly conflict-inducing, decisions that young males make when balancing their
societal role and attending community college. Conflict resolution studies have become a
discipline on their own. While I professionally work in higher education, I academically
identify with the conflict resolution studies area. One of the courses I studied that made
an impact was Gender and Conflict. Shortly after taking this course, I decided that my
dissertation would be centered on this subject. While both genders have much conflict in
today’s world, the area of males and higher education is important to me as a researcher,
male college administrator, and father to a son and daughter. It is my hope that in some
manner, this research not only will contribute to both DCRS studies but to Student
Affairs in higher education as well.
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Chapter 4: Results
Overview
The main goal of this study was to gain knowledge of the reasons behind males’
enrollment in public community college in southwest Florida and to analyze what role, if
any, conflict played in their decision-making. Those who participated shared their
backgrounds with the researcher through the interview process to better understand the
experience they went through during the decision-making process to attend college. The
process of analysis was as follows:
1. Reviewed the audio recording of each participant,
2. Studied each interview transcript to become engrossed in the material,
3. Manually recorded significant statements and flag for further analysis,
4. Identified initial codes,
5. Identified focused codes, and
6. Further analyzed and connected the focused codes to draw conclusions and
recommendations per the study’s central main focus, and creation of a theoretical
code and grounded theory.
The analysis of the data identified three main focused codes: family influences,
economic influences, and social influences. This chapter reviews a summary of the
participants, a synopsis of the participants’ experiences in regards to each focused code, and
a synopsis of the research findings, solely driven by the results of the data gathered from the
participants.
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Participants
In order to take part in the study, participants must have been enrolled in the SLS
1515 course entitled “Cornerstone Experience” during the Spring semester of 2016. This
course is required of all first time in college students who have enrolled in the host college.
A recruitment flyer (Appendix D) was emailed to all students enrolled in this course during
the stated semester. The flyer stated that part of the preferred qualification for the study was
that the students were male, or male-identifying. Emails were sent to approximately 400
students. Of those, 35 expressed initial interest in participating in the study; 17 of the 35
interested participants completed an interview with the researcher.
Participants completed an audio recorded interview with the researcher. During the
interview some voluntary demographic information was collected to include, race, year of
high school graduation or GED completion, and year of birth. All the participants were
located in Florida and all interviews were conducted during the Spring semester of 2016.
Data Analysis
Test interviews were completed with two volunteers prior to the start of actual
participant interviews to ensure that the data collected would meet the goals of the study and
to assist with validity. Recorded, in-person interviews, which lasted approximately 20-50
minutes, were conducted while notes were taken. Notes were abbreviated so as not to lose
focus on the participant as main data gathering was being captured by the audio recording.
Participants were reminded of the goal of confidentiality for the study and were invited to
read the final product after this dissertation was concluded. Interview data were stored
securely on a password protected flash drive as well as on password protected computer
hard drive. Upon conclusion of the dissertation, interview data will be stored only on the
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password protected flash drive and locked in a file cabinet only accessible by the researcher.
Data was captured using Microsoft Excel.
Demographics
A Microsoft Excel Spreadsheet was used to record participants’ demographic
information, as outlined in Table 2.
Table 2
Demographics of Participants
Participant

Race

Year of HS
Graduation or GED
Completion

Year of
Birth

Future Academic
Plans

1

Black/African-American

1999 (HS)

1981

Networking

2

White

1981 (GED)

1963

Physical Therapy
Assistant

3

White

2014 (HS)

1998

General Studies

4

Hispanic

2009 (HS)

1991

Medical

5

White

2012 (GED)

1994

Psychology

6

Black/African-American

1990 (GED)

1965

Accounting

7

White

1981 (HS)

1964

Medical

8

Hispanic

1998 (GED)

1978

Criminal Justice

9

White

2014 (HS)

1996

Accounting

10

White

2015 (HS)

1997

General Business

11

Hispanic

2015 (HS)

1997

Medical

12

Black/African-American

2015 (HS)

1997

Medical

13

Hispanic

2013 (GED)

1992

Psychology

14

Asian

2005 (HS)

1988

General Business

15

Asian

2014 (GED)

1996

Music

16

White

2011 (HS)

1993

Architecture

17

Black/African American

1989 (GED)

1959

Law

Note. Participant number corresponds to the order in which the participant was
interviewed. Race of each participant as defined by the U.S. Department of Education.
Demographic data also was organized into two additional tables. Table 3 breaks
down the 17 respondents between traditional age students and non-traditional age
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students. Traditional age was defined as those 23 or younger, while non-traditional age
was 24 or older. Eight respondents, or 47% of students, were traditional age, while 9, or
53% were of non-traditional age.
Table 3
Breakdown of Participants: Traditional Age versus Non-Traditional Age
Age Group

N

Traditional Age: 23 or younger

8

Non-traditional Age: 24 or older

9

Total

17
Table 4 shows the response rate by race, as defined by the US Department of

Education.
Table 4
Race of Participants
Race

N

Asian

2

Black/African American

4

Hispanic

4

White

7

Total

17
Memo-Writing
At this time in the process the researcher utilized the important grounded theory

step of memo-writing. “Memo-writing is the pivotal intermediate step between data
collection and writing drafts of papers. When you write memos, you stop and analyze
your ideas about the codes in any- and every way that occurs to you during the moment”
(Charmaz, 2014, p. 162). As the researcher combed through the interview, data notes
were drafted on themes and threads of common data. Charmaz (2014) says that memos
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should be crafted in a spontaneous and non-mechanical way, which is how the memo
notes for this study were completed. Charmaz (2014) also states that memos should be
created in a way that is personal to the researcher and used for personal methods rather
than for public use. In this study, the memoing process consisted of a journal crafted in
an unstructured manner listing notes and thoughts from each interview and then
deciphered to find the 53 initial codes of the data findings. Appendix E lists the initial
codes of the study.
Data Coding: Initial Codes
The researcher reviewed the transcriptions at various times while memoing in
order to understand the content and material. Charmaz (2014) stated, “Try to see actions
in each segment of data rather than applying pre-existing categories to the data. Attempt
to code with words that reflect action” (p. 116). Using Charmaz’s methods, transcripts
were read and studied and general concepts were first identified and coded as initial
codes. As a result, 53 initial codes were identified. A sample of frequent initial codes
included: Just knew I needed to go to college; Not acceptable in society to just be sitting
around; and Do not want to waste VA benefits. Appendix E contains the entire list of
initial codes. As part of the memoing process, the researcher created a cluster chart
which assisted in identifying the three focused codes derived from the 53 initial codes.
Using constant comparison with the existing data the 53 initial codes were grouped in to
the three focused codes. The three focused codes were family influence (F), economic
influence (E), and societal influence (S).
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Data Coding: Focused Codes
The first focused code showed the influence that family had on participants’
decision to enroll in college. This was comprised of factors such as siblings going to
college, pressure from parents, and wanting to be a positive influence for their own
children. The second focused code showed the influence that economic factors had on
participants’ decision to enroll in college. This code was comprised of factors such as the
need to feel middle class, having a well-paying physical job out of high school that was
not maintainable later in life, and college not being an option right out of high school due
to cost. The third focused code showed the influence that societal factors had on
participants’ decisions to enroll in college. This code was comprised of factors such as
not wanting to just play video games, faulting the high school for lack of college
preparation, and joining the military to follow some peers. Concentration then was put on
these codes in relation to the research questions of the study to see if they would provide
further research and understanding to the problem. As with a qualitative study, the codes
that were formed were the result of interviews, which were structured to lead the
researcher to new and independent views, solely driven by the research process. In order
to address the research questions, it must be understood how these factors, described as
codes, affected the decisions of the participants. The findings section describes the three
focused codes: family influence, economic factors, and societal factors. In the conclusion
section, the researcher presents the theoretical model created by the three coded factors.
Theoretical Coding
“Theoretical coding is a sophisticated level of coding that follows the codes you
have selected during focused coding” (Charmaz, 2014, p.150). At this time of the
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analysis, the focused codes were analyzed using a theoretical model to build the ultimate
grounded theory of the study. The process was found to be ambiguous while working
through the entire process, and this is backed up by Charmaz (2014) when stated that
“…the extent to which theoretical coding is an application or emergent process is
somewhat ambiguous (p. 150). The main theoretical code and grounded theory is found
later in the chapter.
Findings
Family Influences
Using the constant comparison method of data analysis, family was identified as
the first focused code derived from the 53 initial codes identified in the study. By
comparing the codes associated with family influence, it was determined that the current
literature was very limited on these specific coded findings. The literature specifically
reviewed for this study did not indicate the family influences such as being a role model
for a younger sibling/ family member or following a sibling along in college as a factor in
influencing the college decision process.
Through the use of memos, the three emerging codes supporting the Family
focused code were discovered. While sorting through the raw interview data, and
beginning to create memos, the researcher asked the memoing questions of “what are
people doing, what are they saying or trying to say, and what comparisons can you
make?” (Charmaz, 2014, p. 169). It was clear when making the early memos that family
was an influence to some degree for all participants and at this time I was able to begin to
begin to categorize the data to create advanced memos. It was at this time that the memo
process allowed the emergence of the three family codes: family member went to college,
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family pressures to go to college, and acting as a role model for a younger sibling. The
advanced memoing step allowed me to realize the complicated nature of the family
influence as young men may struggle to make their own decisions about their futures but
are constrained by family structures. Family structures are very important but can be
either a positive or negative influence depending on the specific consequences.
All participants felt that family, in some capacity, was an influence on their
decision to enroll in college. Nine participants stated that they started college simply
because their parents went to college. They felt that family was a driving factor in this
important life decision. Factors such as monetary gain, personal enrichment, and
becoming a positive influence were stated by all 17 participants in some capacity. Eight
of the participants stated that discussing their college goals helped them to become closer
and more trusting of the relatives who they discussed their plans with.
Participant 4 stated:
My family has always been close-knit because we are Hispanic. My parents did
not go to college but they own their own businesses and work very hard to be
successful. We are not millionaires but do well enough to live an upper-middle
class life. My parents did not force me to go to college, however they strongly
encouraged it. They did not want me to struggle initially as they did, just to pay
basic bills. If college did not result in a well-paying job at least I would learn
additional skills to open a business as they have.
Participant 4 also discussed what it means to go to college:
It is a dream and a feat that almost seems impossible to some of my family,
friends, and community. The older generations have almost no college graduates
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and they take much pride in seeing my generation go to college and set
themselves on a path to success. There was never a real question as to if I would
go to college, the questions would be how it was going to be paid for and how
would I balance classes, work, family obligations, etc….
Participant 15 made a similar statement: “In my household, college was never not
an option. However, it in many ways left up to me to figure out how to get there, enroll,
pay for it, and ultimately be successful.”
Participant 11 agreed:
There was an unspoken understanding that college was my next step. We never
really spoke about it but we all knew it had to happen. My dad went to college but
mom did not. He never really gave me any advice or tips because he is busy with
his career. Fortunately the academic advisors here at the college can help me.
Participant 9 made a statement that aligns with the study’s central focus:
It was hard during high school to try and get good grades but at the same time
attempt to ‘fit in’ with the crowd. It wasn’t cool to be seen as smart and to try in
school, my friends were like slackers and I would get picked on for studying to
getting good grades. At the same time my family had expectations that I would be
a good student both in high school and eventually in college and then go on to a
successful career after college. I feel like society had an effect on my friends,
things like movies and social media posts glorifying being a slacker, violence, or
just in general not following a mainstream approach to life. It caused so much
conflict for me internally it was hard to keep my thoughts straight.
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The beginning of an emerging theoretical code begins to show itself with these
quotes. The men, in their comments, are showing that even family influences are
based on gender stereotypes of what they should be or how they should act. This
is not outwardly a negative influence but one which starts to show repetition in
the study.
All 17 participants, in one manner or another, echoed the previous statement in
their interview, such as “Do I follow society or do I follow my family?”, and “My heart
said do what is right while my head said follow the trend.” The items such as peer
conflict, family influence, and the need to be successful in life dominated the decisions
on how, when, and should they enroll in college. In keeping with the family theme, Table
5 shows the three initial codes which corresponded with this these.
Table 5
Codes Relating to Family Influences
Family Influence
Family member(s) went to college
Family pressures to go to college
Acts as a role model for children or younger siblings
Family member(s) went to college. 13 of the participants indicated that they had
family members who went to college, some completing and other just starting and
stopping prior to completing a degree. Nonetheless, being influenced by a family member
attending college was a significant factor in the decision to enroll. In some examples, the
family member who attended college was a positive influence and, in some cases, a
negative influence.
Participant 7 confirmed this influence:
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My father attended college and we went on to become a doctor. But some
backstory- he was like a rag to riches story, grew up poor, and by his bootstraps
he put himself through college including medical school. He also served as a
physician in the Vietnam War. He came home a hero due to his position served,
even as many other soldiers were looked down upon when they returned. He
became a larger than life figure to me and my brother. After getting old enough to
understand his path in life, we were intimidated with the idea that we had to do
the same. My path took me another route and now I am in my fifties trying to
catch up.
Participant 3 had a different experience but still one that is parallel to the
experience of the family member in college:
My older sister went to college, however she did not do to well. Neither of my
parents went to college so this was a new thing for them in all aspects. When my
sister failed out, I think my parents were somewhat embarrassed and it may have
reiterated to them that college just isn’t for ‘us.’ I took a four year break before
deciding to go to college. My parents were still somewhat skeptical but by that
time I was working and living on my own in an apartment with a roommate so it
was all my decision. I was also tired of living with a roommate and having to
rent. I wanted my own family, own house, and a way to support those things. I
saw being successful in college as the path to that experience.
Participants 7 and 3, respectively, are also showing that gender stereotypes played
a role in their development and decision-making on college and what expectations
were held for them. Family history, as well, as family expectations are crafting
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self-expectations for these men. Gender stereotyping has played the part of
influencer in the decision-making process.
Participant 5 had a mix of both of the previous quotes:
My parents both attempted college in the 1970’s but it didn’t work out for either
of them. They both ended up in jobs as skilled laborers and worked very hard and
are still working very hard, but I know they both wish they had completed college
and maybe entered in to more of a white-collar career path. Meanwhile, my older
brother went on to graduate school and finished an accounting degree. He has
become very successful, especially financially, and I think that has sort of
redeemed my parents’ experience. His experience has influenced me to start
college. However, I took one year off, a gap year as they call it. This was due to
my parent’s situation, I wanted to be sure I was ready. But my brother’s success
pushed me to actually begin.
Many of the participants showed signs of disengagement when they started the
planning process of college enrollment. A number decided early that college was not for
them, however, some of that disengagement was because of a family or social influence
telling them, at that time, college is not for you, or it is not needed. Additionally, some
participants decided, on their own, that working in a job which paid a decent wage for a
recent high school graduate was a good plan at the time, only to find out that they were
being shortsighted and not seeing the future ahead of them.
Participant 5 went on to support this further:
My successful brother had moved away since college so I had to overcome a
feeling of disconnect from a successfully educated family member. My self-
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confidence and belief that I could graduate from college and be successfully
employed had taken a hit and my high school counselors did not help very much.
Once I actually stepped foot in college and saw that other people were in my same
boat I felt much better.
Participant 5 shows self-doubt was part of his discovery process for college. He
also was highly influenced by the departure of his brother both in a positive and
negative way. As a positive, his brother’s success planted a seed of ambition for
him, on the other hand his brother’s success led him to move away which had a
negative impact.
Family pressures to attend college. Family pressures to attend college also
were part of the family influence focused code. This influence was different from the
family member attended college influence in that family members played a part in the
participants’ decision to enroll in college, although it did not necessarily mean that the
family members themselves went to college. Nine of the participants indicated that
this played a part in their college decision making.
Participant 12 stated:
My mom did not go to college and she raised me, my father was absent from my
life. My mom worked long hard hours at cleaning jobs and washing clothes, it
was her dream for me to go to college and make something more of my life than
she felt that she did. I always try to remind her that just because she did not go to
college that she raised me and that we never ran out of food, even though times
were certainly tough at times. But with most people, she judged her achievements
by how much money she made and how glorious, or not glorious, her
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employment level was. I was not ready to go to college just yet right after high
school, I wanted to take some time off to explore and figure out what I wanted to
do. However, my mother felt different, she essentially made me go to college
right away as she felt that time off would be a detriment. I was angry at first, and I
am still not sure it was the best decision but I have accepted it, because if nothing
else it made her happy and she feels that I am ‘on my way.’
Participant 6 had a different experience, but still had some conflicted feelings
about his college enrollment:
I am a non-traditional aged student and completed my GED later in life. My
parents did not go to college and our entire family was never serious about school,
even high school. As I reached middle-age, and my parents were now elderly, I
sensed they still had a hope for me to attend college. I barely got my GED and it
enabled me to work as a mechanic, however I sensed the hope from my parents. I
decided to enroll and pursue a general associates degree so that my parents could
see at least one of their children go to college. Sadly, my father passed away last
month and will not see me graduate, however he knew that I started. I hope that
my mother lives long enough to see me finish.
Participants 12 and 6 display strong family pressures to attend college. The data
here shows that men were pressured, or made to feel obligated to attend college
by family. Gender stereotypes in this case emerge as a point of confliction for the
participant. They want to meet their family’s expectations but had other reasons
which may have steered them away from going to college.

60
Keen (1991) stated that “There is a virtue (empathy) that marks the lives of those
who have returned from the journey into depths of the self” (p. 156). This is an example
that the decision to enroll in college can go beyond simply the need to get a job or even
simply to get educated. Some students are doing it as a life goal, and a goal that is more
focused on the needs of others than of the students themselves.
Participant 2 experienced family influence from a different level and perspective:
I was raised in an extended family structure living with aunts, uncles, and cousins.
I graduated high school on time, barely, and personally had no real plans on what
to do afterwards. After visiting the college I realized that because of our low
income I could get a grant to go to school and even get some money as a refund
because of the low tuition rate of the public community college. My uncle really
wanted me to join the military, I think for his own pride, but when he realized I
could help some with the bills from my refund money he was all of a sudden on
board about me being in college. Not the best reason for his support but I guess it
was better than no support at all.
Participant 2 shows an example of possibly being taken advantage of by a family
member because of his college enrollment. At first, it was expected of him as a
male in his family to join the military. However, when his uncle realized that
going to college could actually mean money in the family’s pocket due to
financial aid, things changed.
Act as a role model for children or younger siblings. While the previous two
family influence sections relate to another family member acting as the agent to
influence enrollment in college, this next area can be viewed upon as the reverse. A
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number of the participants indicated that a main reason they enrolled in college was to
act as a positive influence either for their own children or for younger siblings. This
shows that the participants influenced themselves to be good examples for a younger
generation, which is obverse from the previous family influence descriptions.
Participant 1 described the influence for which he felt responsible:
I am a bit of a non-traditional student when it comes to college being in my mid30’s when I first enrolled. However, I now have a three year old daughter who I
feel greatly responsible for in terms of being a positive influence. I had never
seriously considered college before because I was getting by on working a few
part-time jobs at a time. I was doing things like running pizzas, bartending, and
serving. However, after my daughter was born, I took some time to reflect on how
I would look to her when she was old enough to realize what I do workwise.
Participant 8 had a similar experience but in a different way:
I am the oldest sibling of a very mixed family and one where I have many halfsiblings and step-siblings. I dropped out of high school at 16, and while in 11th
grade. I did not set a very good example as the oldest. I got into trouble and had
some drug related offenses, as well as some traffic. The adults did not go to
college and everyone worked menial jobs, if at all. I realized at 25 that I had an
obligation to the younger generation to be a good influence, even though I
personally did not have any real good influences in my life. I mean, some of them
tried, but they just were not making it. I decided to get my GED and show my
younger relatives what someone in our positions could achieve, even with the
deck stacked against us. Someone had to rise up and show that it could be done, I
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decided that someone was me. I just hope now that I can actually finish my degree
and show how it can be done.
Participants 1 and 8 strive to portray positive gender stereotypes for close family
members such as children and siblings. These are steps taken to show that not
only they can lead a positive life but those family members, who are influential
enough to cause a change in life direction, can also be a success, at least in
education.
Participant 10 also described a similar scenario:
My younger brother is just two years behind me and was already getting in
trouble in middle-school and even more so in high school. Many years we were in
the same school together so his behavior could affect me as well, even though I
tried to stay clean and on the up and up. When it came time for me to graduate,
and he was in tenth grade, many of my friends were slacking off, and after
graduation got even deeper in to drugs and worked part-time jobs. While I did
take a year off after high school, I obtained a full-time job for that year working at
a large hardware store and actually started saving some money. This year, I now
enrolled here at the college and it coincides with my brother starting his senior
year of high school. I just hope that he stays the course and follows my lead, I
know that my parents hope the same. I am keeping my fingers crossed and also
hope that I get good grades during my first semester at college so that he sees my
accomplishments and that they are for real.
Emergent gender stereotypes for participant 10 show the continued pattern of a
male student striving to provide a positive influence for a younger sibling who is
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thought to be potentially at risk for his future. The participant here assumes that
this younger brother may not make it through school without his guidance. There
is no way to tell if that will be true, however, it fits the pattern of doubts for the
stereotypical high school male.
Economic Factors
Using constant comparison with the data the second focused code was identified
as economic factors. In the literature review Tanner and Cockerill (1996) referred to the
smaller numbers of younger males enrolling in pharmacy school and larger numbers of
younger females filling the gaps of retiring pharmacists, of which a majority are men.
The issue with this piece of literature is the non-explanation of the reasons why this is
occurring. While analyzing the 53 initial codes of the data, it was determined that the
three focused codes below best identified economic factors influencing males’ decisions
on college enrollment.
The early memo process allowed the researcher to discover that the participants
were viewing economic factors as a major component in the decision to go to college.
The participants were stating different variations of what they felt college meant for their
futures as well as how it could support them in the shorter term. The researcher noticed
as part of the memos that none of the participants mentioned how to pay for college when
discussing economic factors in college enrollment. This was noted as the memo process
proceeded and determined that it was in the best interest of this study to not push the
topic as college-cost is an important and emotional topic at this time. This is a topic
which the researcher hopes will be taken up in a future study. As the transition to
advanced memos began for economic factors, the research process unveiled that many of
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the participants viewed college as not only needed to provide basic needs but also as a
necessity to keep up their view of a successful life style.
Table 6 illustrates the three codes relating to the economic factors identified by
the participants.
Table 6
Codes Relating to Economic Factors
Economic Factors
The need to keep up
Provide basic needs
Military benefits
The need to keep up. About half of the participants discussed “the need to keep
up” when describing their reasons for enrolling in college when they did. As society
continues to portray mixed signals on higher education, with part of society continuing
to push for everyone to go to college, while another part questions the value in
comparison to the net result, it is not surprising that those who have not attended
college yet feel that doing so is required to just keep up.
Participant 12 offered the following:
One of the things that I considered while thinking about college was where would
I be without it? My family was solid middle-class, like right down the line. We
had enough money to have a home and cars that were not falling apart. But it was
nothing fancy, no mansions, no second homes, no sports cars. We took the
occasional vacation but no tours across Europe or anything. My father went to
college and mom went for a little while. This shaped my view that in order to at
least ‘keep my head above water’ that I needed college and needed to start right
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away. Otherwise what would I amount to? If my parents went to college and just
made it to middle class, how hard would I need to work if I just wanted to survive
comfortably? I would imagine how hard it would be to live upper class if it was
this hard to just stay middle class and comfortable?
Participant 12 struggles with the stereotypes of becoming middle and upper class
and what it takes to just reach the lower limits of these goals. Anything higher appears to
be just a dream and already out of reach.
Participant 1 had similar thoughts:
If I don’t have any natural talents that can earn an income for myself it feels as if
college is the way that I have to go in today’s world. I don’t want to fall behind
the status quo, I want to be successful and lead am enriching and impactful life,
and I also want to make enough so that I can enjoy life as well and hopefully be
able to retire at some point as well. So yes, I feel the need to keep up the pace and
join the ranks of the college-educated employed of the world.
Participant 13 added a perspective from a somewhat different point of view:
I needed to keep up with my job. I was fortunate enough to be given a good
opportunity out of high school to work as a bank teller. However, as I saw some
of my colleagues move on to promotions and better opportunities, I knew I had to
change something to keep up. So, no, I did not enroll in college just after high
school because I was paying the bills and doing ok for a single guy. But seeing
others move on and I felt stuck was not a good feeling. So I made the decision
that I needed to get enrolled in school. At the very least I needed to get in and
start on a general degree to put on my resume, which I did. So I guess you could
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say that I was trying to keep up with things, both personally and financially. Once
I could show that I was even just enrolled in courses I was looked upon for new
opportunities and advancements. We will see how it all shakes out once I actually
complete my associate’s degree and what real opportunities come my way at that
point. So far, however, it seems like a very good start. I am not sure if I would
have been promoted to start college if I had not seen others getting opportunities
that I was not, so yes, I was very much trying to keep up and not fall behind.
Participants 1 and 13 shows signs of self-pressure to meet the stereotype of what
is needed to be a “success.” In this regard it is a college degree.
Provide basic needs. Seventy-five percent of the participants indicated in one
manner or another that they viewed going to college as a way to provide basic needs,
with basic needs based on the idea that a college education is needed simply to pay the
bills as it relates to everyday living and not necessarily for items that some individuals
would consider extras (vacations, new car, entertainment). This can continue to pose
the question of whether society has positioned a college education as needed simply to
“survive.” Participate 7 added the following:
I was working what I describe as ‘summer jobs’ after high school. They may have
been fun and partly social as people I also went to high school with were also
working these jobs. However, I realized that I was spending what I was making
on socializing and that it wasn’t enough to ever move out of my mother’s house. I
realized that I needed more to simply be able to survive on my own. I know that
starting with my basic college education was the way that I needed to begin that
journey.
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Participant 15 added a bit of a different but related perspective:
I had a decent job in construction when I completed my GED. I was making what
was probable a higher than average salary for someone my age and had enough
money to purchase a car, have my own house to rent, and did not feel burdened by
being in any financial binds. My uncle also worked the same type of jobs that I
was working. However when he was about 56 he had a very bad back injury while
participating in a recreational activity, not work related. At that point he could no
longer work in the construction job any longer. He had no type of disability
insurance or much of a savings so he fell on some real hard times, especially
financially. He also became very depressed because of the entire situation. Here
was a guy who worked for close to 40 years in his profession and just like that he
was no longer able to do his job any longer. He did not go to college so even with
his years of experience he was not able to move in to a supervisory role or more
of a white collar role with the same company. He was stuck in a lot of ways and at
this age he was dead set against not going back to school to get a college degree.
It was that experience which made me realize at my age that I still had a good
long time that I could get my college degree and still work in construction at the
same time if I wanted. However, I would have that backup that in the event that I
could not work in the physical setting any longer that I would have the college
degree to hopefully fall back on if I needed it. In the meantime if I decided that I
no longer wanted to work in construction I could also look for a new job in a
different field. I did look at this as a way to just ‘keep up’ because if later in life,
or even in the short term, I could no longer function in this type of job I would be
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in a very bad position and would no longer be able to keep my same standard of
living. This education I guess you could almost describe as a type of insurance
policy for me in order to maintain my daily routine and employment options.
Participants 7 and 15 view college as a method of insurance. To them it provides
a fall back in the event that they can no longer perform in a physical job setting,
but would be able to keep a similar standard of living.
Participant 8 offered this insight:
In our current society it seems as if it is college or nothing, just to make it in this
country. There are presidential candidates talking about free college for all, and
even the current president had made an attempt to provide free community college
to all. If that is not a vote for the idea that college is mandatory for everyone to be
successful I am not sure what is. I think that might be an unintended consequence
of what they are trying to provide to the nation. There are other ways to make a
living without college, but you will probably have to be creative and motivated. I
think its ok to not go to college, however, when leaders are pushing the idea so
hard it is hard to see past that as a mandatory step to success and to just ‘survive.’
Participant 8 references current topics in both media and politics which he views
as pushing a college education as almost a mandatory step in one’s life. While the
debates continue on the value of higher education, the culture still supports the idea that a
college degree is seen as mandatory to one’s financial success.
Military benefits. One trend in conversation during the interviews was the
discussion of the use of military benefits. Four of the participants mentioned military
benefits as a major factor in attending college; thus it was viewed by the researcher as a
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valid topic for the data analysis. The post-9/11 GI benefits have become a significant
benefit to the nation’s veterans who are seeking to attend college. Participant 4 discussed
his opportunity to attend college using his benefits:
After leaving the Marines I had this wonderful opportunity to use my VA benefits
to attend college. I joined the military right after high school and college was the
last thing that was on my mind at that point in my life. I wanted to challenge
myself to go on to bigger things in life, and the Marines were it. I was very
fortunate, but also had to work extremely hard to be a Marine, but I knew it was
the best thing for me. I cannot imagine not having that opportunity as part of my
life. As I grew closer to the end of my time with them, I started thinking about
what was next. I realized the generous benefits that the government offers us to go
to college and I had to jump at the chance. Not only is it providing my formal
education it is helping to pay my living expenses as well. I hate to see some of my
fellow vets not taking advantage of this opportunity. They don’t realize what they
are missing out on and how much it could cost them in the future if they don’t
take advantage of it. The military taught me most of the life skills that I think I
need, however coming back to the civilian world and needing a job eventually
pretty much forces you to have a college education, at least if you want to have a
decent job not breaking your back for more than your normal retirement age.
Participant 16 had similar thoughts, but added a different perspective as well:
The military gives veterans a huge benefit to attend college so much as to where it
pays some of your living expenses as well as your tuition. So it’s a great deal that
almost cannot be passed up. However, in my first semester here at the college I
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have encountered some issues that I have to try and resolve. Here I am, someone
who was injured in the line of duty in the Middle-East and I am sitting here with a
bunch of kids, and professors, I am sorry to say, who have next to no real world
experience. They do not have even the smallest bit of understanding what it is like
to be in combat and be putting your life on the line every day in front of people
who want to wipe you out as fast as possible. I have to adjust to this new lifestyle.
I respect the professors and their roles but I can’t help but sit there at times and
wonder if they have any clue as to what I have seen and experienced in combat. I
have been able to be respectful and will continue to try hard to do so. The other
students are another thing. Here I am with these kids who think they are ‘thugs’
trying to be badass. Let me tell you what badass is- it is coming under fire by
terrorists in a foreign land where the only people you can count on are your
comrades. And if you get left behind, by accident, you cannot even imagine the
torture you will be facing. It is not even comparable to domestic life. I am trying
to adjust well and am seeing counseling to help me, it is a tough transition, but
one that I am thankful to have.
Participants 4 and 16 stress the value of using their military benefits for college.
This is a decision-making influencer that is unique to just a portion of men who
attend college. This is a very important benefit which these men have a right to
take advantage of whether their reasoning is to improve employment prospects or
just to use an earned benefit.
Social Factors
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The third focused code from the data, derived from the 53 initial codes, are social
factors. Using constant comparison with the existing data, the three social influence
factors compared with Evergreen (2013) as well as Harper and Harris (2010) show us that
existing literature is addressing social factors as it relates to men’s college enrollment
choices. However, more is needed to specifically address ways to bridge the gaps as it
relates to helping men understand possible social barriers to college enrollment and what
to actually do about it. Chapter five addresses some recommendations for this gap.
The early memo process was challenging as almost all 53 initial codes could have
been classified under the social factor banner to some degree. However, it became
evident through the memos that a few influencers truly belonged under the social factor
focused code. Notes were taken in the memos that specifically mentioned how the
participants seemed worn down or almost beat down when speaking about society. It
was noted that no matter how much they believed they may have their lives and place in
society figured out that it seemed as if it could be pulled out from under them at any
moment and they would be forced to change their entire perspective on their place in life.
As the researcher transitioned to advanced memoing for social factors, it became evident
that roles in society and perceptions of these roles were significant to the findings. Even
while comparing participants who varied greatly by age, situations, or experiences,
society has made a huge impact, whether positive or negative.
Table 7 illustrates the codes identified by the participants relating to social
factors.
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Table 7
Codes Relating to Social Factors
Social Factors
Male perspective of “bumming it”
Perspective of needing to be a provider
Influence of high school years
Male perspective of “bumming it.” The “bumming it” perspective pulls in a
wide variety of insights from the participants. According to the participants, their
definition of “bumming it” stemmed from the high school outlook that staying around the
house, possibly playing video games, and otherwise just relaxing with no real sense of
purpose or drive was almost looked upon as the popular thing to do or expected that some
males would do it, as opposed to working or going to college. Some participants were
allowed to play this role while others were not permitted to by their parents. While this
could be a role that females play as well, the participants in the study felt it was strongly
a male trait, one that they felt females would almost never take on. It was not unique to
the younger participants either as non-traditional age participants mentioned this as well
from the 1980’s or 1990’s, however their activities may have been different, i.e. hanging
out in the street rather than playing video games. Although a somewhat casual title for a
topic, the researcher felt like it encompassed a significant portion of interview responses
and thus was worthy of being included with such a title. Participant 5 gave the following
thoughts:
I didn’t want to be bumming it. I took a year off after higher school and felt like I
was on the cusp of being a bum. To be honest, there were a few guys from my
class who went on to college right away, some went to the military, and others

73
were in full-time type jobs like in construction, laying drywall, doing carpeting
and other stuff like that. But I saw an entire other group, which I think was almost
the majority of the guys, at least the ones that I knew and hung around with, who
were not doing much of anything. I think everyone after high school graduation
wants a break and it feels really good at first having no responsibility, not needing
to get up early and all that. Of course, as long as your parents are letting you do
that. I did it at first, and it was great, that summer was fun and awesome. Then the
fall came along and others, younger than me, were going back to school and all of
a sudden it was feeling like the carefree summer was coming to an end, which it
was, and guess what? I had no plans. I quickly started to feel like in a panic like
uh oh, I am being left behind. But the thing is that it didn’t seem like many of the
girls from my graduating class were going through the same thing, they had plans
for that fall. I still didn’t get myself in order enough to start classes that next
January but when the summer semester started there I was signing up for classes.
Participant 5 strongly feels that he is affected by gender stereotyping. He realized
he was falling into a similar path, and decided to make a change. In his case, he
was concerned that society would view him as not achieving the goals that he
should as compared to his peers.
Participant 14 offered the following thoughts:
I felt like there was this sense that males were just supposed to ‘make it through
high school.’ And if you were lucky enough to do so, you could at least go on to a
job that wasn’t in fast food. You may never be at a management or leadership
level but at least you could work. What kind of standards does that set for us? It
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seems like this is becoming a trend for males these days, almost like you are now
an exception by “making it.” Kind of like we are being left behind without much
afterthought. I sometimes wonder if males, at least white males have been
successful for so long in society, maybe sometimes unfairly, that when we start to
fall behind that no one cares. Almost like they had their times now it’s time for
others to be successful. And while I certainly think that everyone should be
successful, no matter what gender or race, how is it fair if my demographic gets
left behind, is that not an issue as well?
Participant 6 provided a different perspective in terms of his background:
I grew up in an inner-city, where as a black male the goal was to just survive,
especially in the 1970’s. Graduating from high school was not even really an
option, the goal was to stay out of jail. I left school at 16 and moved across town
with my uncle as my father was not around and my mom was already struggling. I
started working as a low level mechanic with some basic training that my uncle
gave me. I made some money but I really had no chance at that point in time to
advance or move out of the hood. I somehow stayed out of jail even with running
with some gangs and getting in to some drugs. I was a lucky one. I finally got a
chance to move to a better pace with some extended family. Back in the day as a
teen and young adult I would have been bullied and taunted for pursuing school. I
hope that times continue to change and that we never revert back to education
being looked down upon. The worst part is that there are still those stuck in the
same position I was at forty years ago. But you have to have the drive to get out
of it, but you also need the help and good influences. That is hard to come by, it
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can become a never-ending cycle. It’s sad and I can try and be part of the solution
and help to keep progress moving. Society has a way of getting in your head and
telling you are nothing and will never be anything. It is vicious to be a part of that.
Participants 14 and 6 describe gender stereotypes with a passion and detail which
shows how much they affect young males’ decision-making patterns.
Participant 1 offered this insight to his perspective of “bumming it”:
Video-games! So many of my friends are obsessed that I think it has become a
national dilemma. I mean it’s like they are living in alternate reality. There is no
reality in it, you are in your room doing nothing productive. Then they have this
sense that somehow what happens in the games is real life. No, you have to get
out and work and be successful. I think of this as a ‘bumming’ lifestyle. I don’t
think all video games are bad, but you need a break from them. I fear that it may
be part of the problem as to why society is making some guys feel like they
cannot make it or be successful. If we are sitting inside all day just playing games
of course they think that. Of course, the video game people will continue to make
and market games to pull us in and become addicted. It’s almost like a drug.
Maybe you can be ok with limits but let it get out of control and watch out. Yes, I
think the video game obsessed generation is a problem, we are not helping
ourselves out with them.
Participant 1 battles with the stereotype of a young male as a “bum” or “slacker,”
but understands that stereotypes are dangerous and not exclusive.
Perspective of needing to be a provider. Approximately 50% of the participants
discussed the need to be a provider in their family as an influence to start college right
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after high school. The factors behind this feeling were rooted in a few different societal
outlooks as described by the participants. Participant 14 gave the following thoughts:
I enrolled in college right after high school because I want to have what some
people would call a traditional family structure. I want to provide fully for my
future wife and children on my own, and I don’t want my wife to have to work, if
she does not want to. I have no issues with her working but I want not working as
an option. It may be old fashioned and out of date, however I don’t want popular
society to dictate how my family is run. If we still want a traditional dad work,
and mom stays home setup, then I want that option. I see nothing wrong with that
and I won’t let society bully a decision like that because it is the new fad to not
have traditional family structure like this.
Participant 8 had some similar, but also different, feelings:
No matter what, I want to make enough to provide for my family. I don’t expect
to be rich or own a mansion but I want to be a good influence on society and for
my kids. Everything points to the fact that I need a college education. I am not
good with my hands so I won’t be a mechanic, carpenter, construction guy, you
know some of the areas where you may make decent money but you need to have
that skill set. I don’t have it, so what is left? A college education is left and, I
hope, will help me in to more of a white collar job that will provide a secure and
financially sound living.
Participants 14 and 8 realize the need to be a provider. If classified as a
stereotype this can be viewed in a positive light and one which takes
responsibility for self and family.
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Influence of high school years. The last societal factor that needed to be
mentioned in the data findings was the influence of the high school years in college
enrollment. This can be divided up roughly in two segments: positive college experience
during high school and nonexistent college influence during high school. The positive
experience was commented on by Participant 3:
College was put in front of us from the start at my high school. What I mean by
that is we had college fairs all the time and college recruiters visiting our school.
It was not even really presented as an option, some of our teachers would take us
out of class to go to it, and some of the counselors would follow up with us to
make sure that we attended. This was part of my decision, it was the thing to do,
and you applied to college and made a plan. College was sold to us as very
positive and something that needed to be done, at least for my class, there really
wasn’t an option. It wasn’t a question of when you were going to college but
where you were going to college.
Participant 17 had a different experience:
College was never talked about in my high school. We were more inner-city and
our teachers just wanted to move us along and get us out of school. They didn’t
care about if we were going to college, and honestly, most of us didn’t care either.
School was not much use for us. We either dropped out, got a GED, or finished
some type of alternative program a few years later at 20 or 21. College recruiters
only showed up for the kids in the high level courses. This is why I enrolled in
college later in life as now I see it as a personal goal and a way to better my
current employment. But no, college exposure in high school was not a positive
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experience for me. It was something that other kids did, and those kids were no
part of the society which I lived in. It took until this point, closer to middle-age, to
appreciate what this experience will bring me and the opportunities that come
with it.
Participants 3 and 17 describe two different high school experiences, which were
shaped by stereotypes by the types of high schools and areas in which they grew up. This
issue perpetuates not just gender but larger societal stereotypes by society offering
different services to what is perceived as two different demographics of people. When
two demographics are treated differently, not only are gender sterotypes happening but
the larger view of those individuals who are part of that demorgraphic are being
sterotyped as well. This further perpetuates societal disadvantages.
Conclusion
Theoretic sampling was used when analyzing the aforementioned data and
grouping that data in the three codes described previously. Charmaz (2014) stated,
“Theoretical sampling in grounded theory provides a valuable tool for developing your
analysis and correcting trouble spots. Grappling with analytic problems is part of the
research process. Feeling confused and uncertain - but learning to tolerate the ambiguity shows your growth as a researcher” (p. 212). The researcher needed to follow these exact
thoughts as presented by Charmaz at the conclusion of the participant interviews and the
start of the data analysis phase, since it seemed as if one of the core questions of the study
involving the gap year between high school and college may not have been answered.
Data were being found regarding reasoning for enrolling in college but not necessarily
data for reasons not enrolling in college. When working through the process, the
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researcher needed to tolerate the idea that the exact research questions may not be
answered in the exact manner in which it was anticipated they might. However, from the
start, as with any qualitative research project, the data guided the study and the
conclusions. The participants provided a rich pool of information and data for the study
and the researcher was eager to draw conclusions for recommendations from the data
findings.
Saturation
A central question to any study is: When do you stop collecting data and begin the
process of analyzing findings and recommendations? Charmaz (2014) offered the
following:
The standard short grounded theory answer to the criteria questions dictates: stop
when the properties of your theoretical categories are ‘saturated’ with data. In
other words, your categories are robust because you have found no new properties
of these categories and your established properties account for patterns in your
data. (p. 213)
Charmaz (2014) added “…a skilled interviewer who conducts 10 interviews may
produce a more significant analysis than a novice who conducts 50” (p. 214). The
researcher found that at the 17 interviews the responses and feedback were providing not
just repetitive data, but a conceptual pattern that was categorized by the main three codes
of the study. The reasoning for enrolling in college was forming these patterns among
varied demographics among the participants all enrolled in a public community college in
southwest Florida.
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Theoretical Model
Charmaz (2014) stated “Theories try to answer questions. Theories offer accounts
for what happened, how it ensues, and may aim to account for why it happened.
Theorizing consists of the actions involved in constructing these accounts” (p. 228). The
researcher, given the results of the data analysis, describes the relationship among the
three variables from the study:
Table 8
Breakdown of Instances of Sources and Focused Codes
Focused Code

Sources

N

Family

14

163

Economics

15

171

Society

14

162

Constructivist Grounded Theory
The creation of a grounded theory in this study followed the constructivist
grounded theory model. Charmaz (2014) states “…a constructivist approach places
priority on the standard phenomenon and sees both data and analysis as created from
shared experiences and relationships with participants and other sources of data” (p. 239).
In this research study the participants described relationships with various phenomenon at
times stemming from their childhoods all the way up to mid-adulthood that influenced
college decision-making. “Constructivists study how-and sometimes why- participants
construct meanings and actions in specific situations” (Charmaz, 2014, p. 239).
The following foundational assumptions were derived from the study following
Charmaz’s (2014) patterns of constructivist grounded theory. Participants assumed
multiple realities in their experiences. These realities included that in some
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circumstances that they needed to fit the mold of societal groups which told them that
they could not amount to anything no matter what path they followed. At the same time,
realities were assumed that told participants that they could be successful in short term
careers while falling short of long-term realities such as declining health or changing
economics. The data was also mutually constructed through interaction between the
researcher and the participants. This happened as a result of interviews being driven by
the reactions and flow of the participants’’ answers and body language. The data was
driven by this interactive experience.
The next foundational assumption of the grounded theory is that the researcher
constructed categories of data. These categories consisted of family, social, and
economic factors. The final foundational assumption of the grounded theory “assumes
the observer’s values, priorities, positions, and actions affect views” (Charmaz, 2014, p.
236). As previously discussed, the researcher let the interviews and proceeding data
analysis drive the findings as objectively as able, the commitment was made from the
start of the research project to set aside preconceived ideas and experiences and let the
data speak for itself.
Charmaz (2014) describes the objectives of constructivist grounded theory as the
following:“generalizations as partial, conditional, and situated in time, space, positions,
action, and interactions,” as well as “aiming to create theory that has credibility,
originality, resonance, and usefulness” (p. 236). The participants in this study and the
data which they provided were analyzed with these factors considered in regards to the
time and environment in which they occurred, in addition, the goal of the theory building
was to be credible, as saturation was realized with repetitive interview responses, and
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usefulness of the data, findings, and recommendations is realized by the ability to turn the
study into immediate actions by colleges who are interested in the core issues revolving
around college men’s enrollment.
The implications for the data analysis on constructivist grounded theory
“acknowledges subjectiveness throughout the data analysis, engages in reflexivity
throughout the research process, and seeks to re-represent participants’ views and voices
as integral to the analysis” (Charmaz, 2014, p. 236). The grounded theory that was
realized by this study, derived from the original thoughts, voices, and opinions of the
study’s 17 participants shows us that the factors leading to the college decision-making
process begin from a young age as men are shaped by the experiences of the family,
friends, and environment in which they are brought up in. From a young age men are
seeing gender stereotypes at work that influence them from the beginning of the point in
which they start to make major life decisions such as how serious to take schooling and
what he end result of schooling should mean for them. As stated in previous sections of
this study, college may not be a required path for all men, however, in our changing
global and diverse world, college can become a missing link even if just in regards to the
influence that the now college age men, or older, are having on the younger generation
which they were once a part of. The data has shown us that the combination of exposure
and past experiences regarding family, social, and economic factors all combine, and
sometimes pressure, men into their decision-making. In particular, gender stereotypes
emerge as a key factor for men, as they seek to balance self-expectations with external
expectations, both real and perceived. The decision to not go to college may not be a
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problem for all men, however, the factors leading to the decisions of some men to not go
to college is a problem, based on where those influencers stem from.
Formation of the Grounded Theory
The central theoretical code of the study is identified as gender stereotypes. The
gender stereotypes which have been made evident in this study help to form the grounded
theory that males are heavily influenced in their college decision-making by numerous
outlooks and assumptions thrust upon them by various interactions that stem from the
environments in which they live. The data and analysis that has emerged from this study
point to the model that males do not always make the major decision to attend college
solely based on factors that are under their control. The grounded theory, from this study,
shows us that gender stereotypes play the most significant role in males’ college decision
making, and the conflict in which they feel often drives their ultimate decision. The
analysis of the focused codes- family, social, economics,- present the evidence that
overarching stereotypes felt by males directly affect their decisions and how they feel
about these decisions.
This study has taken an ambiguous path and one that according to Charmaz
(2014), can sometimes be expected in a qualitative grounded theory study. This study
shows us that men face major self-scrutiny as well as external scrutiny as they balance
decisions on post-secondary education as well as their general place in life. The study
started as a quest to define why the gender gap in college exists with a hope of
identifying factors, theorized to be societal conflict that led directly to a college gender
gap. What the grounded theory shows us is that men are constantly facing gender
stereotypes in their everyday lives that directly influence their decisions. Men are made
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to feel from families that they must lead a certain life. They are made to feel from
society that they must follow a certain social norm, such as being a sole breadwinner.
They also are affected by economic outlooks that attempt to influence their way of life or
how they send their money. While this study attempted to break down these factors into
even more specific data points, the takeaway from this researcher is that these gender
stereotypes are so ingrained in their psyches, it is hard for them to attempt to describe
them in a more detailed fashion or event outwardly admit that what they are describing is
anything but the accepted social roles that they have to follow.
This researcher hopes that the study increases the understanding that our society is
so deep in its beliefs about what roles men should follow that we do not even realize the
influence these beliefs have on gender roles, or how they subconsciously alter men’s
lives. The study will hopefully provide a fresh grounded theory contribution that society
needs to accept that we fundamentally shape and alter every men’s life, positively or
negatively, by the stereotypes and expectations put upon them, and in this study
specifically, how it forces men in to higher education or drives them away from it. As a
result, this study should help higher education administrators to take a new look at
support programs for men to not only help them enroll, but offer referrals to outside
resources to men who ultimately may not benefit from a college education at that time.
Colleges and universities in general admit and enroll any student who applies and meets
minimum admission criteria without many other questions asked. It is time that these
practices are looked at and that some resources are put in to pre-advising models to
determine that men are making the best decisions for themselves and not someone else or
because of a societal gender stereotype. This study should also show, even those not in
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higher education, that men may not always be acting out of what is ultimately their best
interest but because of an external influence which they might not even realize exists as it
is buried so deep in their subconscious.
While the study did not specifically break down the experiences by race or
ethnicity, the overall data and findings provide a baseline of theoretical guidelines to
provide future researchers the baseline of data with which to begin. Before moving on to
recommendations and conclusions it is important to revisit the central research questions
and sub-questions of the study:
What societal factors seem to account for lower male-enrollment in public community
college?
Based on the results of the interviews and subsequent data analysis, the research
showed that societal factors do play a part in the decision-making process of males
enrolling in community college. The question of whether these factors result in lower
enrollment could not be significantly measured by the findings. Findings showed that
societal factors influenced some to enroll in college immediately after high school
graduation, while others were influenced to delay.
2. What are the conflict factors in the decision-making process?
Conflict can be defined very broadly and interpreted in many ways. The findings
showed that conflict, and in particular conflict driven by gender stereotypes, was evident
in almost every aspect of the decision-making process when it came to decisions on
college enrollment. Chapter 5 outlines specifics to conflict as related to the study.
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Research sub-questions:
What traditional gender roles play a part in males’ decisions to enroll in
community college within the southwest Florida region?
As outlined in many of the responses, traditional gender roles did play a part in a
number of the participants’ experiences. Many of these views seemed to be shaped by
both a participant’s personal experience as well as by societal exposure.
What are the characteristics of these traditional gender roles and are they viewed
consistently by all of the participants in the research study?
Main characteristics were comprised of a traditional view of a male working to
provide for his family, a view of a male not wanting to be viewed as a “bum,” as well as a
gender role of being presented as a positive male influence for younger family members.
If male community college students feel that societal gender views influenced and
introduced personal conflict into their higher education decision making, what role, if
any, did economic factors play?
Economic factors played a significant role in the decision making of most of the
participants in the study. All participants indicated, to some degree, that economic
factors led to the decision to enroll in college. Factors varied between economics being a
reactive measure to enrolling and economic factors being a proactive reasoning for
enrollment. The reactive measures were due to participants realizing that their current
jobs would no longer meet their needs or that in order to advance in their current
positions that a college degree was needed. Those who indicated proactive reasoning
indicated that at or just after high school graduation that a college degree was needed to
meet their goals, they just had not been directly affected by a job requiring a degree or
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being in a position where they could no longer survive financially in their current
positions.
The ultimate theory of the study finds that while no one specific factor can be
found for answering the question of why a gender gap in college exists, the societal and
economic factors which are developed and engrained in men’s psyche from an early age
influence their decisions on college many years later. Men are facing issues of gender
stereotyping when making major life decisions, including attending college. In many
instances they do not even realize that this stereotyping is occurring. The findings are
discussed in more detail, along with recommendations, in Chapter 5.
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Chapter 5: Discussion, Conclusions, Recommendations
The study resulted in a number of revelations and recommendations. First, there is
a strong correlation between family influences when it comes to male community college
enrollment. These factors ranged from wanting to be a good influence on younger family
members to attempting to live up to the legacy of a parent. Second, society influenced
males as well, with findings ranging from needing to “fit in” to society to the opposite
feel of wanting to be an exception to what was considered the “norm” in society. Lastly,
economic factors were a significant influence, ranging from the need to provide for
oneself to the use of valuable veterans benefits before they expire.
The grounded theory developed in this study showed that males were influenced
by a number of factors in their lives when it came to the decision to enroll in community
college. The lack of positive factors, or influencers, led to a delay of an informed
decision on college enrollment. It may have also led to decisions, such as taking on a job
which had no long-term benefits. The data showed that those who experienced positive
factors, or influencers, early on after high school or GED completion enrolled
successfully in college or if they took a break in between, the break was an overall
positive experience in their lives.
Figure 1 shows how the findings of the study complete a full cycle of the
relationship of factors influencing males’ community college enrollment decisions.
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Societal Influence

Family Influence
Male Community College
Enrollment

Economic Influence

+Gender Sterotypes

Point of Decision

Figure 1. Community college enrollment cycle and decision-making.
Family
Harper and Harris (2010) stated “From students’ anecdotes, we can assume that
gender roles are taught through a process in which social institutions, such as the family,
play a fundamental role. The family transmits values that dictate rules of behavior that
men and women should follow” (p. 184). This statement and related research by the
authors (Harper and Harris, 2010), suggest that family does, in fact, play a vital role in
major life decision-making; however the statement as to whether students “should”
follow family’s behavior can be debated. From the results of this study, there were a
larger amount of responses that stated that family was a positive influence; however, we
can see examples where family may not have been a positive example, and to suggest that
their history always should be followed may be a flawed one. Some participants made
positive decisions in spite of negative family influences, such as overcoming an uncle
who said that education was not worth the time or an older sibling who was not
successful in college before the participant.
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Men generally found that there was simply an expectation to “do good” by their
families. Acknowledging that this study was based on research from students who made
the decision to go to college (as opposed to those who have not), it can be said that family
is a significant influence, whether positive or negative, on the decision to go to college.
The lack of family (whether biological family or non-traditional family structures)
influences most likely will cause an impact on the decision to not enroll in college.
While Harper and Harris (2010) placed some focus on family influences in the
college decision making processes, this research study expanded the findings to show that
at time families could be a hindrance as opposed to just a positive factor. Through the
memoing process and analysis of the data derived from the initial codes, it is found that
family can cause conflict in a significant number of instances, although slightly less than
those who found positive family influence.
Recommendation
The recommendation for this influence can be broken into two sections: those
with family and those without. If family influences are vital in the college decisionmaking process, then an alternative to those without a family structure must be addressed.
First, for those with a family structure, to address the future college success of males,
colleges need to concentrate on pre-college programs, not just for high school students, or
soon-to-be high school graduates, but for those non-traditional age students as well.
Acknowledging that college may not be the best choice for all, programs should be
designed to discuss the requirements, demands, cost, and potential payoffs of a college
education. These programs need to be structured to include family members as well as to
help them understand how college will affect their potential student. Many students,
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whether traditional or non-traditional age, do not have an understanding of what college
really means or costs, and they need their family structures to understand and assist.
Considering that many of these family members may not be college graduates, it will be
important to provide a program for both students and families that provides a clear
understanding for those interested in college and also support individuals who may not
have any college knowledge. These programs can be implemented through various
departments on a college campus. These services could be an offshoot of recruitment
programs that a typical admissions office offers, a student life program, or part of the
programming of a parent’s outreach office that some institutions offer. Additional
support systems will be a benefit to the students who have had negative family influence
as well. Having other individuals to count on for positive influence should make a
significant difference in informed and decisive decision-making.
As the discussion of the value of a college education continues to dominate the
talk of higher education in many media outlets, it will be as important as ever to include
family and extended family structures. Current events show us that the current president,
Barack Obama, has supported a gap year for his eldest daughter before entering college
(Kamenetz, 2016) . While his daughter is a traditional aged student, it shows the great
influence that family has on our decisions, and why those without family in place would
benefit from similar programs where they could bring friends. These programs could
even provide counselors who could play the role of family, if no family exists, to give
those students a fair shot at the same decision-making analysis as those with family. With
social equity being so important in today’s global society, programs such as these would
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help the greater good of our society for all individuals and not just those fortunate enough
to have support systems.
Society
The findings of the study showed that society, or perception of societal factors,
plays a significant role in males’ decision-making when considering community college
enrollment. Mitchell et al. (2016) stated that “the importance college students place on
contributing to the larger community and their self-reported development of personal and
social responsibility” (p. 317) are contributing factors from peer-to-peer discussions. The
peer-to-peer discussions seem to be a foundation in which further understanding of our
place in society can be discussed and better understood. The participants in this study
also were affected by societal outlooks on them as males in both positive and negative
ways. Mitchell et al. (2016) stated: “The integration of a critical understanding of social
issues into community-based experiences should allow students to engage in more
meaningful reflection and discussion” (p. 316). The study showed that males, as with
when most individuals who are considering major life decisions or steps, are influenced
by what others like them are doing, or not doing. In order to make the best and most
educated decision for themselves, they need to consider their personal needs and the
needs of their families. This decision may be to attend college, or to choose not to attend,
if that is the best for their specific situation. The decision should be made from factors
that are relevant to their specific needs and only from limited artificial external factors.
While sorting through the memoed data, it is clear that the participants’ responses
made the case, as theorized, that societal influences play a significant part in the way that
men view the college enrollment process. The participants in the study made significant
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statements which support the idea that they feel societies’ outlook on them has
influenced, both positively and negatively, decisions on their future and college
enrollment.
Recommendation
Peer-to-peer mentoring for male students at colleges or at other community
organizations should be a must for all males making major life decisions. While a limited
numbers of institutes of higher education do offer male mentoring programs, they are
almost exclusively for students already enrolled in their institution. Through the
admissions or outreach areas of community colleges, mentorship programs can be set up
to assist males in the uniqueness of the decision-making process of college. While some
institutions provide programs like this for students already enrolled, it is not necessarily
commonplace to see it at the initial stage of college admissions. The challenge will
continue to be to persuade males to participate actively in programs such as these. Having
qualified males who have been through similar experiences (perhaps realized through a
matching program) would help these prospective college students in making their
decisions. Through personal experience, this researcher has seen too many males (and
students of all genders) fail to pursue a goal or follow the correct path for their future
simply due to not having the correct influences and to doubting themselves unnecessarily.
They need to be mentored and to be able to actively discuss their needs and personal
situations with someone who can understand and provide positive feedback. This
researcher recommends that colleges and non-profit organizations take a serious look at
providing strong mentoring programs for males and in a manner that will get them to
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participate and be retained in the programs. These types of programs should reduce on
what could become years of conflict resolution needs for these individuals.
It is also important for colleges to engage, and not shy away from, addressing the
perception that some men might feel a case of challenged racial privilege. This is an
important development factor which is becoming more important as society continues to
grow in diverse ways. Educational experiences that show that growing your experiences
and understanding of diversity should not be viewed as a negative experience but one
which helps to grow individual outlooks and factors.
Economic Factors
The third variable of the study was economic factors. A number of the study
participants cited economics in their decision-making on community college enrollment.
This ranged from simply wanting to be middle-class, to being wealthy, to being able to
pay the bills, to not wanting to miss out on valuable military veteran’s benefits. Hinz
(2016) stated “…colleges can encourage a healthy class transition by providing support
with student organizations, role models, and coursework” (p. 285). At the root of the
majority of college-making decisions comes money and a possible change in class status.
Some participants have the mindset of working to advance in class and others just the
mindset of working to get by, with the perception that a college education was needed
just in order to “get by and be middle-class.” This outlook can be debated in many ways.
However, one certainty is that college is a major life decision that, although it may result
in more money in the future, it will cost money, at least in the short term. This very topic
of college affordability and effectiveness is a very active topic in today’s society, as
evidenced in the 2016 presidential campaign. Hinz (2016) stated “One’s class identity is
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as complex as social class itself; both are constructed by multiple elements” (p. 294).
Fundamentally, this researcher believes that our country needs a monumental shift in how
we explain the pros and cons of college and how it may affect one’s economic standings.
Some colleges are beginning to do a better job in explaining the costs of college and how
to pay for college, although others have a way to go on this topic. However, more needs
to be done to help young men to understand what happens after college and what a degree
will mean, or not mean, in economic terms. Interestingly, it appears that the focused
codes of social influence and economic influence can be grouped together for the most
significant finding and theory of this study. This is due to the fact that men seem to be
most influenced by societal views of their masculinity and gender which in turn, has a
direct effect on their outlooks on jobs and economic growth and stability. When men see
society viewing them as too masculine for college, they might jump into careers which
may pay well, but are short term. Conversely, if they feel as if society has given up on
them, or do not have high expectations of them, they may then decide to not out forth the
effort into college, may not work at all, or may work in lower paying jobs not meant for
long term growth and financial stability.
Recommendation
More programs providing broader ranges of financial literacy are needed in
community colleges. Introduction to College courses are providing some basic needs in
terms of finances, but not necessarily the bigger picture of how long student loans may
take to pay off as well as how college debt will compare to average incomes of different
majors, as well as cost comparisons for completing 4-year degrees at a Florida
state/community college as compared to Florida state universities. Like the peer
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mentoring options listed previously, these programs can be offered by non-profit
community organizations as well as by institutes of higher education. These programs
can help males make informed and educated decisions on how community college may or
may not help them towards their goals, but, most importantly, the possible financial
impact of those decisions.
Overall Finding and Recommendation of the Study
The emerging theme from the study shows that social and economic influences
combine to have the largest impact on the college enrollment decisions of college men.
When viewing through the lens of the participants, their positive and negative
interactions with family paired with the need for economic stability both short and long
term had the most effect on their decisions. However, the study could not positively
identify these factors as contributing to the gender gap in college but helped to show that
these factors are main influencers on the decision-making process.
Although the study could not find a definite link between the findings and the
gender gap in college, the link with conflict is evident. Wilmot and Hocker (2007) state:
Membership in the “gender club” remains exclusive for all of your life, exerting
one of the several powerful, pervasive influences on your developing conflict
repertoire. Your own gender and the gender of those with whom you engage in
conflict affects 1) your behavior and 2) your views (p. 53).
Wilmot and Hocker (2007) define perspectives of conflict in a number of ways including
social learning theory, where individuals are assumed to learn to be male or female based
on communication and observation (p. 54). This study shows us that men begin to
develop their outlooks and decisions on major life events, including college, while at
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home and with family or friends. Their economic outlooks also drive decision-making.
As they are influenced and developed by these factors the social learning theory begins to
take hold and they begin to base decisions on how they feel they should be developing.
Ultimately, community colleges need to realize and accept that lower male
enrollment is a fact and will have a larger impact on enrollment and success rates. While
programs aimed at some special populations already exist at community colleges,
programs for men that are structured to address the unique conflict influencers which
they face from family, social, and economic factors. These programs, and those who
administer them, need to also have an understanding of social learning theory in order to
have a grasp on how men are perceiving themselves and their role and place in society.
Men, themselves, also need to be willing to accept the help which will be offered through
such programs. The challenge will be to empower men to seek the guidance that can be
provided and to understand how valuable taking an extra step to fully understand the
positives and negatives of major life decisions can be.
Strengths of the Study
Diverse Population of Male Students
The study consisted of 17 community college males enrolled as first time in
college. The population of participants was one of a diverse nature including the
following self-identified races: seven White, four Black, four Hispanic, and two Asian.
The group also consisted of birth years ranging from 1959-1998, as well as years of high
school graduation or GED completion from 1981-2015. For a sample population of 17,
the varied backgrounds of the participants helped bring strength and validity to the
research study. The varied backgrounds in a small group was possible due to the diversity

98
of a state community college setting. The varied backgrounds of the participants adds the
theory that college men, regardless of demographics, benefit from strong support systems
when making major life decisions such as attending college, or following different paths
to prepare for the future. While no two participants had identical backgrounds, the data
shows that men in this study have more in common then what may be realized when it
comes to need for support. Some may have no support, while others may have had
support but it may have been negative. A negative example is one in which a family
member may have influenced the participant to follow a road that led to a dead-end job or
a job that may only be set up for success for a few years in the event of an injury or
aging, such as construction, with no educational backup for the future.
Only Community College Level Studied
The study provided a strong pool of participants at the community college level
and the researcher feels that the data obtained will be very valuable to current and future
studies in the same scholarly areas and is a strength of the study. There can be more
findings when studying students at either the university level (4-year to post-graduate) or
at technical colleges, which focus almost exclusively on vocational areas of study.
Different conclusions may be obtained for future researchers focusing on these types of
post-secondary institutions.
Unexpected Findings
The research found that there are a variety of influences on males’ community
college enrollment decisions. The literature presented in Chapter 2 supported that there
are differences between the histories of college enrollment for males and females,
including the reasons for going to college. Theories abound on gender roles and societal
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influences. However, what may be surprising to some is that males were shown in this
study to be influenced heavily by the pursuit of being a positive role model for family and
younger generations. Assumptions could be made before the study that males were
motivated simply by the pursuit of self-gain.
The researcher also found the willingness of the participants in the study to open
up and discuss a number of very sensitive issues and have emotional responses. This
assisted in gaining very valuable insight to the data. In addition, the participants showed
their continued faith in the value of higher education. This is in the face of today’s media
continually questioning the value of higher education. As discussed, higher education
may not be the most appropriate option for all; however, those who know that it is the
best option for them understand that the value cannot be measured.
Potential Limitations of the Study
When completing this research study there were a few potential drawbacks
identified.
One Area of the Country and State
This study focused on the southwest region of the state of Florida. Similar studies
conducted in either other areas of Florida or the United States may yield different results
for future researchers. Regional and cultural differences throughout the country could
provide valuable data for further research findings, a standard occurrence with qualitative
research studies.
Gender
As the core of the study, only students identifying as males were interviewed.
This essentially eliminated 50% of the possible college students who could be
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interviewed. Future researchers could conduct future similar studies to include students
identifying as female.
College Payment Options
Participants were not questioned about how they were paying for college; possible
options include the use of federal financial aid, private student loans, scholarships, or
cash (out-of-pocket). This was realized as a potential drawback due to the possibility that
the participants’ experiences and perceptions could be skewed due to how they are
paying for their college experience. This question was not asked due the concern of
possible polarizing answers to the question of college and cost. In the researcher’s
experience, many college students feel “left behind” by financial aid processes. As an
example many feel that they do not qualify for enough financial aid but for different
reasons. Higher income students many times feel as though they are penalized for their
parents making too much money, while lower income students feel that they are not
awarded enough aid to cover their college costs. Because this study was focused more on
the social influences for going to college, it was decided to avoid this possible very
polarizing question for the study. However, this question can be part of a future study on
a similar topic.
What Was Not Considered?
In addition to drawbacks listed previously, there are a few items that were not
considered in the study: recruiting participants of specific ethnic or cultural backgrounds
or with specific majors, or participants who were first generation in college (all
participants were first time in college, however). These are areas where, for future
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studies, sub-categories could be created. It is the researcher’s hope that future scholars
have the resources to do more in-depth studies using some of these factors.
What Was Learned from the Study?
The researcher learned a number of items from this study. First, the study of
community college students and their specific reasoning for enrolling, or not enrolling in
college, immediately after high school graduation/GED completion is a significant study
with many variables that in no way fit neatly into a similar box. Also, the men who
participated in the study showed an eagerness to read the final study, when completed,
and understand how their contributions helped to enrich the findings. This is important
because as a recommendation I ask that men take an active role in helping those behind
them to understand and make educated decisions on whether college is right for them.
What Would Be Done Differently?
If the researcher were to choose items to be completed differently, it would be the
following two situations. First, the researcher would have considered recruiting
participants from more than only one course considered to be first “year,” possibly
recruiting from an English Composition I course, as this may have resulted in yielding
participants who were non-degree status and would have resulted in more varied
experiences. Students in the SLS 1515 course were all degree-seeking students. Secondly,
the researcher would have held similar interviews at a second public community college
within the region, as it would have been interesting to compare. However, due to timing
and resources, this was not a possibility.
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Predispositions
Before beginning the data collection process, the researcher created a self-analysis
of any pre-disposed thoughts and possible theories on the gender gap in college and the
influence that external factors may have on it, as part of the memoing process.
Acknowledging that the researcher has approximately 15 years of working professionally
in higher education, it helped to compartmentalize any pre-notions prior to starting the
data collection. This enabled the researcher to take the scholarly approach and not let any
biases or any pre-research study feelings affect the study.
Prior to the Study
Prior to the study, the researcher felt that a gender gap in college might be defined
more readily by studying and gaining insight from the participants about what caused a
“gap year(s)” in enrollment from high school/GED completion to community college
enrollment. Such factors as society seeing men as not being as proactive as women and
men not being as motivated were factors the researcher thought may have emerged as a
main theory of the study as opposed to the level of influence that family and economics
play.
Post-Observation
The researcher found it very interesting that while completing the literature
review there was very limited literature found on the exact topic being studied: specific
reasoning behind the gender gap in college. There are many factors leading up to the
gender gap in college, and it is such a broad and complex issue facing our society today,
that the exact reasoning cannot be pinpointed. The researcher believes, however, that a
consortium of support programs and an understanding of challenges that males face in an
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ever-changing society must be implemented in order to encourage more males who
would benefit from attending community college to do just that.
Aligning with the Literature
After creating the grounded theory of this study, the researcher compared the
results with a few key pieces of the literature review to compare with the findings of the
data. Cheney (2013) discussed how men themselves seem to missing their own needs
when discussing gender balances. In the findings of this dissertation, it seems evident
that men do realize that external factors exist when discussing their lives and roles in
society, however the participants in this study seemed genuinely surprised that someone
was studying this issue and had considered it an issue that needed to be studied and
addressed. It seems as if Cheney (2013) was hinting that this was the case, although not
stating it succinctly. After completing this study it is evident that more research and
attention needs to be placed on the conflict between men and societies’ views on their
gender.
DeBell (2007) questioned the relationship of children and fathers and what effect
this has on long-term well-being of the child. DeBell (2007) states that while many
theories discuss this important issue, not much hard research supports the theories. The
findings of this dissertation show that while the relationship with family is a significant
factor in the decisions that males make in regards to college decision-making, the
relationship with their fathers was not pinpointed as a major factor. This finding can also
serve as a major topic on a future research study.
Harper and Harris (2010) described male gender role conflict (MGRC) and how it
effects men’s perceptions of education and specifically a college education. Their
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findings support that in some instances, pursuing an education is considered feminine or
gay. The findings of the dissertation research found that some participants felt that they
encountered similar experiences as they were growing up and developing into adults who
needed to make major life decisions such as pursuing an education. This is an
opportunity for society to be challenged to reframe not just views on education but also
what constitutes being a “man” and the traits which are associated with it. This is further
discussed in chapter 5 and the relationship between this study and the role of conflict.
Contribution to the Research
This study contributes to the current body of research. Although little research
was found on this very specific topic, many pieces of literature existed on supporting the
topics as discussed in Chapter 2 of the study. The researcher feels that the new data and
findings have helped to better define some of the topics that already exist on the topic of
gender roles and higher education choices. It is also hoped that this study spurs further indepth and scholarly research that will benefit males in the future, in addition to benefiting
colleges as they continue to refine how to best serve and support their students.
Current Gender Roles and Conflict
In the literature review, existing literature was examined to study current gender
roles and conflict. The statement in the literature review about the conflict of where
males fit in gender society can impact directly how males decide to pursue higher
education, of whether they pursue it at all. As demonstrated from participant feedback
and from the results of the data, it was shown that conflict, at many different levels,
influences males’ decisions. Cheney’s (2013) views were that males were positively
influenced by participating in gender equity activities because they can have a positive
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effect on their female family members. I believe that this study also shows that males can
become personally satisfied with decisions they make. In the end, this will positively
affect their family members as well as helping themselves.
One of the current topics that has become a larger national conversation since the
start of this research and one that I believe needs to be studied is the role transgender
individuals and how they integrate into everyday society, and whether most people are
aware when they are interacting with an individual who may be transgender. The specific
topic of transgender students is an emerging one and while this study did not specifically
ask whether a participant was transgender, transgender students were not omitted from
the study criteria. The criteria specifically asked for male identifying students and, as a
result, there may have been transgender students in the pool of 17 participants. Kelly and
McGee (2012) stated:
Gender roles are based on stereotypical behavior for males (masculine) and
females (feminine). Individuals with a feminine gender role tend to be more
submissive, loyal, nurturing, and affectionate. Conversely, those with a masculine
gender role tend to be more decisive, dominate, aggressive, and independent.
(p. 2)
This research will help assist in showing that the stereotypes Kelly and McGee
(2012) described can be broken out when one comes to understand what affects the
decision-making process of males when choosing major life decisions like community
college enrollment. The influence of family members, the desire to be a good influence,
and the goal of being a positive member of society, as well as waiting to prove societal
stereotypes wrong, show that not all males can be described as “decisive, dominate, or
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even aggressive.” Further research that takes the time to study further male identifying
students’ decision-making patterns will continue to support this current research, which
found that males also need support, both from family and from external resources, to
make fully informed decisions that are best for them and for their families.
Community Colleges and Challenges Facing Higher Education
This research can help assist community college administrators and decision
makers to continue to make the best policies for their students and the colleges.
Performance-based funding, retention rates, graduation rates, and job placement are
becoming a reality for state community colleges in the state of Florida. This poses a
unique challenge to community colleges; as open-enrollment institutions (admission
based only on successful completion of a standard high school diploma or state issued
GED), community colleges must be prepared to move students through to graduation and
job placement, no matter how unprepared these students may be at the point of initial
enrollment. This contribution of this study to the administrators of community colleges
shows that while some male students may be unprepared for the rigors of college level
academic work will need to be supported in their decision to enroll in college and that it
is the right decision to make; this also holds true for those students who are prepared.
Community colleges may need to step out of their normal comfort zones of enrolling as
many students as possible and ensure that students are making the right decisions,
whether it is to go immediately into the workforce, take time off, enroll in a technical
trade school, or attend community college. The results of this study showed that so many
practical and emotional aspects play a part in these decisions. As quickly as the world and
society is changing, these students must have an outlet to have concerns heard and have a
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professional to help guide them towards the proper path for them, whether it is short-term
or long-term. Not only is this the right thing to do for the individual, it is the right thing
for colleges, in order to enroll and support students who are motivated, prepared, and in
the right place in their lives to be successful college students. If they are not, a proper
life-step should be recommended. As much as the researcher supports higher education, I
believe this research shows that students, and in particular male identifying students,
should enroll in college when they are both emotionally and socially ready to do so.
Contributions to the Field of Conflict Resolution Studies
The findings of this study can contribute to conflict resolution studies, and the
sub-areas of conflict resolution studies including gender and conflict, college student
affairs and conflict. This can also include structures of society such as race, class, and
gender identity. The study of enrollment and other issues affecting higher education is
one that aligns closely with that of conflict resolution studies. In fact, today’s society is
faced with questions related to higher education almost every news cycle. Topics from
college affordability, relevance of a college degree, and the concern raised that some
institutions might be classified by some as unscrupulous, such as for-profit schools like
ITT Tech, are not only affecting those thinking about college but also raising questions
for college administrators as well. The following section addresses some of the topics
covered in the area of gender and conflict as well as within the course title that shares the
same name and are part of the conflict resolution studies curriculum.
Decision-Making Beyond Oneself
Today’s society can be viewed as divided and conflicted as ever. One does not
need to look much further than the current political issues, views on terrorism,
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immigration, gender identity, same-sex marriage, and social welfare programs. This study
has shown that males need to have external involvement in their lives when determining
decisions on major life events like college attendance. Just a few decades ago, going to
college may have seemed like an easy decision to make; many people simply did it, and it
did not seem like a life event worthy of a research study. However, in the changing
climate, the decision to go to college affects us from finances to social class to future
lifestyle, and possibly even the ability to retire someday. The latter could be viewed
either way as some see a college education as the pathway to a good job leading to
retirement while some see it as an unnecessary financial burden that may prevent them
from ever retiring because of student loan balances that make take them well into their
60s or 70s to pay off.
Gender Polarization
For males to make sound decisions when it comes to community college
enrollment, including whether they even should attend college and, if so, when the best
time to do so is, they need a support system that can be absent of undue societal
influences but made up of their personal support system. This support system should be
composed of their family/personal social structure as well as community organizations
that can help to proactively advise in a neutral setting. The days of going to college
simply because it is the natural next step after high school seem to be over. Today’s
prospective students need to treat this decision as one that should be a positive influence
on their lives, but one that, if not chosen correctly or for the correct reasons, could have
long-lasting negative effects on their futures. This type of decision is a very emotional
one and challenges the theory of gender polarization. Bem (1993) stated:
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Gender polarization operates in two related ways. First, it defines mutually
exclusive scripts for being male and female. Second, it defines any person or
behavior that deviates from these scripts as problematic - as unnatural or immoral
from a religious perspective or as biologically anomalous or psychologically
pathological from a scientific perspective. (p. 80-81)
Males need to feel that not only can they break away from the feeling that they
“must” go to college, but also from a stereotype that they cannot make a major life
decision by using a highly emotional and personal process such as having heart-to-heart
talks with family or by seeking external assistance with a non-profit or other community
organization offering them help. This also challenges the notion of patriarchy, which
positions males in roles viewed as making decisions and having most of the influence,
except when they decide they want to give up the power of influence of decision-making.
This outdated ritual is challenged when males need that external influence to help guide
them in these major life decisions. Society must be challenged on these old ways of
thinking and influence. The men in this study seemed genuinely surprised that someone
was taking the time to ask them about how they view their roles in society, as well as
how they feel society has defined them and may have put them in a predetermined box of
how to feel and act. It is this researcher’s hope that studies such as these can begin
further conversations as a starting point and influence future studies to dive deeper in to
this issue.
Conflict Resolution in Higher Education
Community colleges, and all institutes of higher education, are facing a challenge
of identity being caused by politics, society, and finances. The very students who enroll
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in their programs, including males, are navigating through these same transitions as the
institutions themselves. As evidenced by the data and analysis of findings, the variables
that influence males’ decisions to enroll in college may not present hard evidence of why
a gender gap exists; however, the study showed that males indeed are in need of guidance
and proper influence when it comes to making these major life decisions. The conflict
created by societal influences, both positive and negative, can influence an individual’s
decision-making and create a direct need for the skills of conflict resolution. The ability
to consider options from valid trusted sources is crucial. This study directly contributes to
conflict resolution studies by showing that no matter how much data and information one
may feel they have in regards to embarking on a higher education journey, the positives
and negatives of the future and past journeys undertaken should play an immense role in
helping them grow into the roles that they are meant to have in life. Conflict is inevitable;
however, how we handle and grow from it is what shapes our world and the world in
which we live.
Finally, a narrative is made for changes to society due to the findings of this study
showing us that men are facing the issue of gender stereotyping when making major life
decisions, including attending college. In many instances men do not even realize that
this stereotyping is occurring. In the context of this study, men face cultural narratives
predetermined by society that attempts to influence them from very early on in life and as
they begin to craft their own personal ways in the world. The motto of “society can
change” is very well versed for this issue. From family life to politics men are faced
every day with harmful views and stereotypes in terms of masculinity. This conflict can
cause men to make decisions which may not be the best for their futures and are

111
shortsighted in the possible greatness that they can achieve. When young men are
subjected to the views that college, and any type of academia, are not paths to
masculinity, or that college is just for building a social reputation, society is harming the
future. When we are able to achieve the moment in which all types of harmful social
narratives are no longer influencing how men are making decisions, and men are able to
make unbiased decisions, void of harmful stereotypes, we will be taking an additional
step in the direction of equality and will be addressing one aspect of the overall problem
of social equality. As a result of this research study, the researcher challenges the same
men who persevered these stereotypes and had successful college careers to mentor and
assist those men coming behind them to look beyond any negative societal influencers to
make informed decisions on what is best for them, instead of what society believes are
the decisions that they should make. Through these recommendations, we can begin to
reduce gender conflict and address the challenges men face in making wise choices
about career, college and family.
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Appendix C: Sample Interview Questions
1. What year were you born?
2. How do you best describe your marital status?
3. What degree are you working toward in college?
4. What year did you graduate from high school or earn a GED diploma?
5. Can you describe to me the factors which influenced you to enroll in college?
6. In your own words please list what you feel you will gain from completing your
college degree/certificate
7. How would you best describe your personal societal view on family breadwinners
8. How would you describe your relationship, if any, with your father?
9. How would you describe your family’s income growing up?
10. Did you experience any conflicting feelings in your decision to attend college?
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Appendix E: Initial Codes
1. Need to feel middle class
2. Keep food in the refrigerator
3. Norm for the family to go to college
4. Sisters went to college so should I
5. Dad went to college
6. Had no choice
7. Felling that all decent jobs need a college degree
8. Degree needed to be in management
9. Soon even office support staff will need a degree
10. Alternative was to join the military
11. Didn’t want to be “bumming it”
12. A little stress now worth a good job later
13. Food service and other “summer” type jobs not cutting it
14. Just knew I needed to go to college
15. At age 18, needed progress in my life
16. Had to either work or go to school to be allowed to live at home
17. Dad was main breadwinner, I feel I need to do the same
18. Did not want to just play video games
19. Not acceptable in society to just be sitting around
20. Males are expected to “just get through high school”- wanted more
21. Society a big factor in how I see myself
22. After obtaining a GED, got in to drugs
23. Delayed college for decent paying job for a young adult
24. Father was doctor, could not live up to that right away
25. Wife is successful college grad, now I want to be
26. Was deployed overseas, now on reserve duty, making most of time
27. Do not want to waste VA benefits
28. Middle child, need to live up to older siblings, set a good example for younger
29. Had a baseball scholarship out if high school, but legal trouble (arrest) got in the way
30. Withdrew from family after parents divorced, cause of delay/ lack of motivation
31. Has a good job in banking, but needs degree to continue to advance
32. Worked in family produce business, but need to get out on my own
33. Both parents own their own business, but these days I feel as if I have to have a
degree to do that (neither parent has a degree)
34. College not an option right out of high school due to cost
35. No talk of college with family until first job basically required it for advancement
36. Girlfriend was staying in area to go to college, decided I did not need to
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37. Stepfather pressured me to go to college, I out it off to spite him for three years
38. Just was not financially feasible until I was older and realized how financial aid
worked
39. Neither parent went to college so I had no real guidance and my high school failed me
in preparing me for such a big decision
40. I had no motivation to start college right away, I was making enough money at
McDonald’s to pay for gas and alcohol
41. I was offered a job at my friend’s dad’s construction company, it was good money for
an 18 year old, until I got older and physically could not do it anymore
42. Started college right away, my whole family did, it was not an option to not, family is
white collar and highly educated
43. I started right after HS graduation because the college visited my school, the
representative helped me a lot, I even received a scholarship
44. In my neighborhood, it wasn’t cool to go on to college, it was barely acceptable to
graduate from high school, you were viewed as a “softy” if you excelled at school
45. Once I was older, my job advancement stopped because I was competing against the
college-educated, even though I had more real experience
46. I partially decided to go back to school to be the best example for my sons
47. I qualify for post-9/11 GI benefits, I cannot let them go to waste
48. It was hard to enroll after tours of combat, I was in class with students and professors
who really had no real world experience outside a classroom, I risked my life in a
foreign land and lost a limb for the country
49. I started college about 3 years after HS graduation, I would like my wife to be able to
stay home, if she chooses to, I feel the need to be sole provider for my family
50. I felt as if society was telling me, as a male, that I should not go to college, go make
money right away, so I put it off for numerous years
51. I didn’t want to disappoint my family by not going to college, but I did poorly, it took
years to get the courage to reenroll at start again
52. Two of my best friends joined the military after high school, I did too, it seemed like
the right path to take at that moment
53. My dad was the breadwinner, with no college degree, my mother was a homemaker.
So I felt like I should go right to work as well. The issue is that that was more
plausible 25 years ago than it is now (to make a living wage with no college)

